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Three Types of ELLS:

New Asrivals with
Adequate Schooling

Identifying the literacy needs of different )
populations of adolescent ELLs Recent Amivals
With Interrupted or

Limited Forreal Schooling

Long Term ELLs,

) SU.“E Language Minority;
Newly Arrived Literate Students Long-term ELL

AR ELLs are pot alike; they vary by:

age, first fanguage, Bteracy and educational background, parental fevef of education,
o i 5tatus, Fife exp e {refugee, Tgrant, migrant, lang minerity,
sojoumer}

Understanding the Needs of
Different Types of
English Language Learners

In addition to being below grade level,
struggl i@eaders:

“tend to be notably unmotivated. They are especially
likely to have low confidence in their reading, which
is termed self-efficacy in the research literature
{Wigfield, Eccles, and Rodriguez, 1998). These
students are likely fo lack confidence in their ability
to read or even to improve their reading skills......
They are unlikely to read for their own enjoyment,
seek satisfaction of their curiosity through books, or
enjoy the challenge of a complex plot or intricate
knowledge books {p. 60)”

Guthrie and Davis, 2003
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Molivation is Key

First, we know that children who are motivated and who
spend more time reading are better readers (Andersen,
ilson & Fielding, 1998; Morrow, 1992, Frye & Maruyama,
1990)....supporting and nurturing reading mokivation and
achievement is erucial to improving education prospects
for children who find learning to read difficult (ARlington,
1991; Smith-Burke, 198¢). Allington, 1698, Teaching
Struggling Readers, IRA

Reading Proﬁcienc{)/rghallenges for ELLs

(&)
Nt
» The challenge of acquiring the background
knowledge necessary to understand textsina
new language and school context
+ The challenge of unknown words--Acquiring high-
frequency words and content-specific vocabulary
+ The challenge of unknown langunage patterns and
phrasing--acquiring the patierns and phrasing of
English to read fluently with comprehension

Long—term ELLs

SIFE Students
)

« Motivated reading and writing activities

« Wide-reading opportunitics

» Audio texts (Story corps, the moth, ete.}

+ Digilal literacy projects

» Identity texts

+ Personalized literacy aclivities

* Use of rmbrics, templates, guides to support success
» Connections to L1/Cs; affirming identities

+ Strong vocabulary program

+ Research-based emergent literacy instruction
» Highly visual texts
» Thematic instruction/Text sets for practice
» Language/Lileracy practice opportunities
+ Meaning-centered approach with:
o Embedded phonics
o Embedded sight word recognition
o Embedded vocabulary development
o Embedded spelling
o Connected writing

Newly Arrived Literate Students

O
+ Oral language development, especially vocabulary
» Quality second languoage literacy instruction
+» leveled texis
» Audio/video-based texts
* Glossed texts
* Use of L1 for support
» Continued reading in L1
» Modeled writing tasks; guided writing with
templates

TYING ELL LITERACY
INSTRUCTION TO APPROPRIATE
LITERACY FRAMEWORKS AND
STANDARDS
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Philosophical Foundatons
5. Listening, speaking, reading, and writing are best

Effective instruction is learner centered. developed in an integrated manner, as needed in
specific contexts and driven by content learning.

6. Students should engage in wide reading of age-
appropriate, reading-level-appropriate, high-interes
literature,

7. Students should engage in producing language—
both written and oral—in every classroom every day.

8. Literacy instruction is the responsibility of all

. teachers, across all disciplines, not just English and
4. Assessment should be more a formative than a ESL teachers.

summative process,

=

2. Students succeed when classrooms become
communities of learners.

3. Effective teachers view diversity as a resource, not
a deficit.

Adolescents entering the adult world in the 215t
century will read and write more thar at any
other fime in fruman history. They will need
odvanced levels of literacy to perform their
jobs, run their houscholds, oct as citizens, and
conduct their personal lives. . .. In a complex
ond sometimes even dangerous world, their
abiltiry lo read will be crucial. Continual
instruction beyond the early grades is needed.
{Moore et al., 1999, p3)

SHARE ONE OR TWO
IMPLICATIONS FOR
CLASSROOM PRACTICES
FOR ADOLESCENT ELLS

Today's adolescents enter school speaking many
different Janguages and coming from many
different backgrounds and experiences, so all
teachers must understand how to promote
literacy development in for a very diverse group

of ELLs.
Recommended Program Characteristics Program Characteristics
o et
Nt/ Nt/

1. Literacy and oral proficiency in language-minoriiy 3. Teachers who understand that culiural attitudes
students’ first language is used to facilitate literacy toward and uses of literacy may diﬁerﬁ'mn one
development in English. culture to the next (Jiménez, 2005} are employed.

2. Age-appropriate and reading-level appropriate
reading materials are used (Biancarosa & Snow, 2004; 4. Reading instruction builds both reading skills
Ivey & Fisher, 2z006), particularly literature ﬂ.!at students and the desire for and interest in reading

want fo read (Moore et al., 1999); along with intensive, inereasingly complex materials (Ivey & Fisher,
individual support for low-level readers (Heller & X

Greenleaf, 2007; Ivey & Fisher, 2006) delivered by well- 2006; Moore et al., 1999).

prepared reading specialists (Moore et al, 1999).
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Program Characteristies

Program Characteristics

O
5. Vocabulary building and word study are a routine
and active part of every class, as are the
identification and interpretation of idiomatic
expressions (Graves 2006; Jiménez, 2005).

6. Explicit instruction in the curriculum and teacher
modeling of reading comprehension and study
strategies across the curriculum are provided.

e
©
7. Reading and writing tasks are made relevant to

students’ lives to increase student motivation to
read and write.

8. Writing instruction fakes place in an environment
in which studenis’ writing has an authentic purpose
and audience, in which wiiting is relevant fo
students’ Hves, in which content is at the center of
the writing process, and in which eritical thinking
skills are engaged—not just regurgitation of
delivered material (AEE, 2004; Samway, 20006}

-
e

Program Characteristics

O
9. Assessment of Students’ reading levels (for all languages
in which they have literacy) upon eniry 1o middie
school and high school are routinely done, and ongoing
assessment to gauge progress and modify instruetion is
also common. (Heller & Grienleaf, 2007)

10, Teachers receive ongoing professional development in
language development and secondary literacy
instruction (Heller & Greenleaf, 2007, Ivey & Fischer,
2006, Short & Fitzsimmeons, 2007)

[

)

@ =

COMPONENTS OTF AND
STRATEGIES FOR EFFECTIVE
READING INSTRUCTION FOR

ADOLESCENT ELLS

Components

Effective Reading Instruction
a)

O

» Ongoing assessment—knowing students literacy
fevels at all times

+ Appropriakely leveled reading materials

« Glossed, recorded and other ELL modified texts

« Active vocabwlary development

+ Motivated reading and plentiful practice
opportunities

» Ongoing development of comprehension skills and
strategies

O Select books students can rq}d./and want to read, and as
needed, provide students with scaffolds such as glossed,
adnpled shortened, or allernative texts that will support and
help buiid reading comprehension skills.

03 Actively 1each vocabulary 1o ensure comprehension.

Q1 Feach text structures and signal words to enhance
comprehension.

DO Teach and practice the strategies good readers use.

0 Provide daily gxgexien.ce with authentic and real-world texts
[newspapers, job applications} lo ensure that students are

exposed to a variety of text slruetures and genres, as well as ko
build Muency.

0 Conduct formative and summative assessments 1o inform and
guide instruction and assess reading comprehension.
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Important Background Characteristics of Learners
to Investigate

1, Previous schooling exB@I’lces in Englishor the I,

2. Extent of literacy skills in the home language(s).

3. Extent of oral language proficiency and literacy in

Content and Proficiency Criteria

O

* Age approprialeness + Range of proficiency in English.
and ielevancy aclass 4. Literacy skills of the parents by language

o Cultural  Rigor of texts; clear 5. Literacy environment in the home (access to print}.
appropriateness and expectations z;nd 6. Literacy practices in the home and community
relevancy t;a fchiﬂ in 2 way that {purposes for which people read and write--oral story

» Genre appropriateness uphol dsgexpecta}tions telling, sharing of other oral traditions, sayings,
and relevancy “ rhymes, folktales, ete.).

« Authenticity of 7. Home language lieracy instruction provided in
simplified texts

Identify the Stage of Literacy
Development
Pre-Emergent
@ Emergent
NHL (NO HOME LITERACY) Beginning
Developing
SHL {SOME HOME LITERACY) Independent
EHL (EXPECTED HOME LITERACY) Flaent
L R Proficient
Some Basic Understandings on Promoting 6 Practices that Promote Reading Engagement

Literacy Growthin E (Guthrie an\Davis, 2003)
Y .

1. Establish Knowledge 4 {Big Questions;

1. Identify the student’s stage of development. Motivating Themes—e.g. How does global warming
U folded activities io help the 1 affect our Hives?)

2 Lse S.Cﬁ olaed ac vities Lo .le p ‘? CArncrs 2. Real World Interactions (e.g. homelessness—
acquire the behaviors associated with the engagement and motivation)
nexi level. 3. Many interesting texts (magazines, newspaper

3. Provide lots of modeling and time to reporis, internet articles); anthentic reading and
practice. wrinng achwities

. , . . Support for Student Choice {topie, text, pariner,
. Monitor the studenis’ learning. 4 adl{a{:y) (tor 'P ’

5. Direct strategy instruction (activate background
knowledge; think alouds)

Lorative Suppo
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St Fraericas Wt Protate Feadeg Bpgesat

Make Vocabu]ary/l;l‘stmction Routine

Theras feet Faod Mavia: Aotk

[ bp;am&:ﬁ_)ﬁ;;;; ity | BaGunten e e e e O

Theser- e ow Sia st vaing cHedt by .

bt} 1. Teach high and low M}ency words

bl WDl gt ey . 2. Teach word learning strategies

Vg B et g S0t B v, g reper Ve, a. Word wheels

Sk st} iy ed ity b. Active learning approaches (movement and
. acHons, games)

gt PR g kg, < Synonyms, antonyms, and semantic gronpings

z ST - & Vocabulary journals

owrdza Ak ciacl) .
e . 3. Help Students Grasp Voeabulary While

e daret Reading

T oAb, (P R~ 5] St g T it A B SOl T = et Bos 3F 2 (lossed texts
Ciotran Practie, Brafing ond Bvtig Quetery #5925 b Using cognates

tp:f fwww, pbs.omp/newshour/extra/teachers /essonptans fhealth fnotrition him!

Select Words to Teach Vocabulary High Frequency and
heel OtherWord Lists
+ Select words that are Mﬂam for understanding Wheels
the selection
¢ Do not exceed the number of words that a stadent P N
can remember {around 6-10 per lesson depending [ torm | o http://
on age and proficiency) e | wwwva.scholastic.com/
» Sefect words that can advanee the student’s word —r___]_‘, Fﬁlﬂ%}éﬁ
learning skills oy | s K =3749477
+ Teach words that ave frequent, useful and likely to s o e e
be encountered in the content area; highly
transferrable to other units
The Vocabulary Book: f,:ii’f::,”m’"
g@ Leveled Language Enrichment Learning & nstruction Aol Gratas) |
Michael ¥, Graves

Beginning Developing Expanding




Teach Text Structures
and Signal Words

Use Graphic Organizers
to Mirror The Text

niy vt b s a3t e s v it
vk ameg amm e

Ficher & Frey 3004
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+ Good Readers Preview the Text

+ Good Readers Apply Prior Knowledge and
Build their Knowledge Foundation

+ Good Readers Make Predictions

+ Good Readers Code, or Talk to, the Text [stop
and jot, reader response stems;
Codes=C «— ?}{comment, connection,
question)

+ Good Readers Highlight

*» Good Readers Make Notes__

+ Good Readers Reread

Good Readers:

Summarize

+ Only the most
important points

» Comimunicating the
main ideas

« Condensing a large
amount of information
into a small amount

+ Use one’s own words
« Provide a reference

Paraphrase

+ Some else’s ideas in
your own words

+ Completely changing
the original text

+ Use of new words and
sentence structure

» Providing a reference

Provide Daily Experience with Authentic and Real
World Texts to Enhance Fluency

Daily Reading

Reading Student/Peer Work

Keep Them Reading in L

Selecting Leveled Books for Learners

Assessing <’ Students

Books

Leveling

Beoks

Maximizing Use

Students




Teach Students Te}:t\‘ Processing Tactics

Focus on reading fsvriting slrah;@gs and skills you know students
need,

using visual support and text features

setting a purpose for reading or wrlting

activating background knowledge

taking notes/summarizing

questioning sell and others to ensure comprehension

making text to self, world, text connections

Help students process text by: Undertining or highlighting key
terms and phiases. Write notes in the margln, if possible, to help
students.

fdentify major text structures and use graphic organizers that
reflect these (for example, for comnparison/contrast text strueture,
i | L stachuee, Y iebs.), .

A
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Teach Students Text Processing Tactics

@)

+ Teach students to identify the common transition
words that occur with the particular text structures in
use, and what these terms indicate,

*Give students models and use guided wriling to show
how to organize their written outpu, provide word
boxes and other aids {writing framesftemplates} to help
them speak or write about important content concepts
they have been learning about.

STRATEGIES FOR ADVANCING
THE ACADEMIC LISTENING AND
NOTE TAKING SKILLS OF
ADOLESCENT ELLS

@ Organizing Information
@ Using Text Fealures (underlining,
Sub large print; asterisks, checkmarks)
Skills g Adding Visuals (diagrams and
Involved  jysirations)
3 Asking for Clarification and
Repetition
% Using Notles for Studying
(Reviewing}




Listening Comprehension and Note Taking
in a Second Language

3/26/11
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Text Talk-Back Notes

Tontouk Fabod
BAtANSE Tab bad o

Inquiry
Charts
(I-Charts)

ICharn T Lodionkd Favihiscn

H

fr— ““1‘ Leete

I

w3, I51

Note Taking Matters

v Reguiced in all diciphites

v A dovelopmental provess. e sore 1y praciice. the heitee they will get at it

v A Sl it most of them aze nod proficiot at sioe many Wackrs donet teach
aote-king —sa being good at it voli give them an sdvantsge aved othee shixdents.

A skl tat Belps them elimimale wneeegsary infoanafion w0 ey fave fess
information ke undrestand

o A il skt Belps them orpanize informtion saking iteais (o ondontind,

v A skill 1hat crestes 3ids 103t they €an use 10 study Tor quizzes, cvams, papers a5l
Projivts

+ T An opportesity 1o pravtice muli-taking while hoilding preliciany inrsading
end writing,

{Audapted from froch 2ad Pielat, 2053)

10



3/26/11

Interpreling
Slgnat
Words
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Talk to Your Notes

First, stuttents wilk ask their noles a queastion—
attempting lo clarify something they do not
understand. Second, students will make a
comment—providing an opision on something they
have heard.

Third, students will make a connection between
their notes and their own life.

With each process they draw an arrow from their
noles lo the margins where they are writing their
questions, commenls, and conneclions.

Before wriling, they will draw a box that contains a
symbo! defining what they are wifing as a question
[?), cornment [C}, or connection[

Note Taking Formats and Graphic Organizers

I

For Summarizing Information

BRAL S targroa re by Cprey
Wt [oerTy Ty rawnad

T A e

rahia
st |
Jacierirrd it A
[Nyt

Torne R L e Rl e Lt ol
Fre i mamrg e L g A f 1
pvaiiapeind
Beprrire ST tvEmm rasotd e st froxk
A At rET oy R P |‘\Au«-11v-.vx
o Srbyi ekl
o Bt usiAr e Gt Ty rhe
S ] PRt rten N
[ N T LT ro Ty R st Ll b S Totriuns Tttt Yty
iy au Vyeep e
ity 4
E arenmm gy it B gin A b dom R renbatres
3Ttz et Crarh 3 e graay e W Y
i hpa R b A A It
fu ot S e et ez e

ey e LTt
SimiE war

Cornell Notes

See T-Chart as an Aiternative

Summarizing
Information

s See Other Formats: T-Chart
. < .- Five W's, Key Polints, Big idea

12
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Note-taking Rubric
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MODIFYING THE WRITING
PROCESS AND GENRE-BASED
WRITING INSTRUCTION FOR

ELLS

Cl?%enges for ELLs

» Understanding al@neeling high
expeciations (state writing standards)

+ Expressing themselves authentically in a
new language

+ Acquiring baste writing fluency and ease

+ Learning English sound-spelling
covrespondence (with automalticity)}

» Prewriting
» Drafting

+ Revising

+ Liditing

» Publishing

13



Modifying the Writing Process for ELLs
- O

Nt/
© » More time

o More time to work on and conference about
assignments

o More time to revise and edit with support
* More Models
* More Focused Editing
« More Welcoming, Flexible Publication
o Sharing a “golden line™
o A favorite passage oF paragraph
o ‘The entire picee

3/26/11

» Do Now
» Captions
» Journal Writing

¢ Hxit Tickets

Genres for ELLs
&)

+ Personal
o Recount
< Simple narrative
© Reader response
o Short memoir
s Factual
o Procedure
o Directions
o Retelling {i.e. of historic
evenks)

* Personal
o More extensive narratives
o Rellective essays
+ Factual
¢ Comptlex procedures
o Detailed research reporis

Genres for ELLs

@

+ Analytic » Analytic
o Simple explanations o Account
o Comparisons o Explanation
o Exposition

o Persunsive essay

» Reader Response

* Recount

* Memoir

+ Simple Narrative/Short Story

« Poetry/Imitation Writing

Reader Response for ELLs
S

R bt

14
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MO —
I am Poeris Like nothing clee,
Based on Limda Christenson's feading and
Read: \'n'tingundki.n'ng Up, 2000 friting was the
\@ el
Where I Am From 1am from the school of bard
knocks,
tam from cervezas and merengue  [TYiNg to prove statisties wrong.
on Saturday nights. People being ashamed of where
Loud laughter and voices they're from
juyfully saying, "Dimelo, loco.” while others hold their heads high
with a gun.
1am from daddy saying, "THAT
OUTFIT IS TOO TIGHT!" Take a good Jook at my life
and mommy saying, "LEVE YOUR and you will see
LIFEE” pain and sorrow sromd,
but enly happiness in me.

Keep as simple lists
Bulleted Phrases or
Paragraph Form

I found the unit on the
Sumarians interesting for

several reasons: Write Logs Individually or

First.... with Pariners
Second....
Third....

Keep on a Regular Basis—
1 discovered that.... 50 get regular practice

1 also leamed....
Tt was interesling that...
Finally.....

AS YOU CaTk see.... Pl
ASY {/

writing in their new
Ianguage about content
area topics

» Factual Writing: Procedurces,
Instructions, and Directons

o Procedural Writings
» How o ask someone on a date

o Lab Reports

o Faciual Retelling
= English (setting)
= History {evenis}
» Science (discoveries)
» Maih (sequence)}

i5
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» Factual/Personal
o Letler Writing

o Analytic Writing
* Summary
= Compare/Contrast essays
=« Persuasive essays
» Historical essays

+ Language Form

o )imit focus to one or two specifie

_ language forms,
x Heginners—proper capitalization
= Infermediates—Past tense
» Advanced—subject/verb agreement

o Instruet students beforehand on the
tanguage form that will be assessed.
= Allew multiple opportunities for practice

Checklist

0 1 provide plenty of resources to aid students in my
classroom (such as ESL student dictionaries,
children’s/students’ thesauri).

Q 1 provide experience with different wriking forms, as
well as purposes, speeific to my content area,, to
ensure students gain experiences with each.

G 1 expose students to real-world writing {memoir,
biography, op-ed, newspaper arficle, to give students
access to writing as it cecurs beyond the classroom.

Checklist

©___‘ —_—

0 I support students with needed scaffolding
{checklists, graphic organizers, prompts) and
modeling, so students can feel comfortable and
confident in developing their writing skills at a pace
that works for them.

@ I provide clear expectations for writing assignments
to ensure that students can independently and
knowledgeably approach writing activities and
assignments,

Checklist

a 1 teach students to use tools (rubries, checklists) for
editing so they can check their own work,

Q I give focused, constructive feedback about content
and form through frequent conferencing to allow
students 1o absorb information and apply it to future
writing experiences.

[“Af{er School Programs to Supporl Strugghng ELL
Readers and Writers
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