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Best Practtces for

Assessment & Progress Momtormg
'The Big Ideas'
+ English Language Leamers are assessed in many ways
Let's define and discuss what all this assessment means,
* Let’s explore what practitioners need to consider about
the assessment of ELLs,

* Let's see if Response to Intervention has promising
potential for achievement of EtLs.

Defining Assessment...
» The act of making a ]uégment about something;
» The act of evaluating or appralsing something.
Merriam-Webster Dictiopary

For the purposes of Education,
itis about documenting knowledge and skills
in measurable terms
and
it often servas a purpose in
accountability reporting.
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Vocabulary Preview

" Screenings or Pre-tests:
Formative Assessment:
Summative Assessment:
Criterlon-Referenced:
Norm-Referenced:

Reliability:

Validity:

Progress Monitoring:
Performance Based Assessment:
Curriculum Based Assessment:

Accommodations:

Now we're cooking!

A Chef is asked to cook for an event...

» What should the chef do before choosing a recipe?

* How does the chef know if it Is turning out ok?

« Did the guests like the dish?

+ Did the chef follow the recipe exactly?

* How does this chef compare to other Top Chefs?

» Can anyone follow the recipe and get the same dish?

* What if you don't have one of the ingredients?

« A Guest has a special diet restriction, ¢an the reclpe be
adjusted?

No Child Left Behind & ELLs
What are the benefits and challenges with including
ELLs in High Stakes Testing?

Good News... 1| Bad News...

- w v -

-

-

NYSESLAT and High Stakes Tests

Demystify test questlons » Track performarice 50 you
Deconstruct the test parts can Identify where you need
Model Test-Taking Strategles to focus lnstruction®

-

Gradually increase sllent
work time to build test
stamina

Model how to eliminate test
“distracters” [non-essential

Confer with students to find
out why chose answers and
reteach as needed

Have students find support for
their answers in the text

-

Develop a list of test specific details)
vacabulary » Analyze apswers with scoring
rubrics to know what gets

polnts
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Accommodations for ELLs _
Time Extenslon Performance Based Assessments
Separate Location Constructed-Response formats, rather than
Third Reading of Listening Selection Selected-Response, so students develop a
Bllingual Dictionarles and Glossaries respense, create a product or conduct a
Simultaneous Use of English and Alternative Language demonstration,.. -

Editions
Oral Translation for Lower-Incidence Languages How can Performance Based Assessments be useful
Writing Responses In the Native Language in supporting and promoting learning for ELLs?

What if we can...? ’ The Promise of
Response to Intervention

» Prevent small learning problems from for
becoming big ones . English Language Learners

» Close the achievement gap for all students .
(ELLs & SWDs)

+ Be confident In the evidence we use In ' bidthe M ; ) Zthof-t%E dof the bi

o1 _ . 3 e ivlayan's Know tha e knc o e Liscrepancy

decision-making method for identifying a Learning Disabliity was near?
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Coming Soon
To a School Near You:
Response to Intervention

Educational resoirces are organized In a school-wide,
systemic, multi-tier service delivery model.

All students have access to a quality core curriculum and
evidence-based Instruction.

Struggling students are Identifled early through a Universal
Screening pracess and are glven targeted additional
instruction {intervention}

Progress Monitoring examines the student’s Response to the
Intervention and guides next-step decisions.

eferd 0SS5

Intensife Assistance:
Targeted Ihdivid \I\nstrucﬁun

TArgeted Assistahee
Shall Group Instruction
Progress Monitoring .
Quality Core Curriculum
Best Practices In Teaching
Differentiation of Instruction
Tniversal Screening

Part 154 & Culturally Responsive Practices in All Tiers

Considerations for Rtl with ELLs

Ensuring ACCESS to the currlcutum

» Culturally responsive practices (value diversity)

» Uinguistically appropriate practices {use strategies)

» Academically challenging curriculum & rigorous
instructional practices {DI)

+ ESE/Bilingual services are an integral part of Tier 1

» Provide Accommodations! (Part 154}

» Collaborate with multidisciplinary “experts”

» Make detistons based on the data from your ongoing
progress monitoring

Consider this...

» What Is the problem with the discrepancy
method of identifying a learning disability?

» How does Rit differ from the current referral
model? :

» How does Rtl differ from AIS ?
» How are the various forms of assessment useful
for R{1?
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Keys to Good Decision-Making:
Progress Monitoring

» Ongoing, Consistent and Frequent PM that includes
systematic data interpretation and teacher action is central
to good decision-making In the Rtl model.

+ Performance comparisons {trends and rate of growth) are
made to both the student’s progress toward the goaf and
the students progress compared with the whole group’s

progress.

Why Monitor Progress (besides the law)?

v Progress monitering is frequent and ongotng providing data in
measurable terms
» Progress or fack of progress sheuld inform Instructionat
" declsions and be addressed prior to refersal or annual goals
.+ Howwillyou report progress if you don’t measure it?
+ Federaland NY State law require perlodic reports to the parent
of student progress toward annual goals
} Stating that student s “progressing” Is Not Enoughl
¢ Student Is making sufficient progress In December to mee! gooiinJune as
demenstroted by arally reoding 80 words per rn!m.r:e with 4 errory
mmmum

* Reporting student progress and demonstrating progress with ¥ visvof
representation makes it trensparent and sasy for all to understand

Let’s Compare:

Traditional Assessments : Progress Monltoring:

* Lengthy ’ « Instructional Probes
= Administered on an « Brief and Frequent

infrequent basis » Immediate feedback to

* Doesnt provide :
immediate feadback inform instruction/IEP
= Based on your

* Feedback may not ;
inform instruction cumcu_lum

Pamela M, Steeker, Clemson Unlversity wad Michelle Hosp, University of Urah

Curriculum Based Measurement

Stanley Deng - University of Minnesota {late 70'sh
Created & reliable and valid system to measure student progress and out
of those studles came: Curricuium Based Measurement

+ Atype of Progress Monitoring [Formative)

- Measurement matecials are aligned with the cusriculum

« Areliable and valid way to measure student progress and growth,

Provides assessment Information to make insteuctionat decislons.

Measurement is frequent

+ Instruments used are geaeric tests {probes that are highly presctlp:ive
and standardized] designed to mircor the curreula

« Research shows {Fuchs, Vanderbllt U.) that when teachers use CBM for
instructional decision-making: students learn more, teacher declsion-
making improves and students are more aware of their performance.
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How to Monitor Progress

» Use the identified evaluation procedure
« Follow the evaluation schedule
« Establish a baseline and a goal

» Track the data
s identify the skills needed to master the content
of the curriculum

Progress Monitoring Tools: Graphing 101

“Toom

22

any numbers, just telf me what it means}”

» Line goes up = Good

» Line goes down = Bad -

Progress Monitoring Informs Instruction
-Establish a Goal Line
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Progress Greater Than Goal Line
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Progress Below Goal Line
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Modify Instruction
more intensity or different approach)
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Reporting

Monitoring:

» Progress must be reported to parents

» Base report on data collected

} Statements such as “student is doing well” or “is
making progress” are subjective and open to
Interpretation

v Data charts or graphs can be shared to provide a
clear visual representation of progress

Reporting Progress Example:

Date Werds Per
" Minute
91508 &0
0r—- o 2205 62
0 I'_"_,.,,fm;;i g29i06 |68
B0 = Comments
50—
g8 3 - » Mike's oral reading has
] g 2 increased from 60 to 68
d @ @ correct words par minute
v If Mike malntalns this rate

of progress he will reach
his goal target by June
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Reporting Progress Example: - :
T . Data Dos and Don'ts
Comments . b
s Dawin's scores varied from baseline |59, 60, 60, 61,60 » Do improve data reliability by:
day to day, but not greatly 4-Oct 60 « Clearly stating evaluation conditions, procedure and
+ Theoverall trend shows 5-0ct 62 schecflule . .
inceeased improvement 6-Oct 63 * Training staff responsible for data collection )
over time 7-0ct 59 + Do make sure data collection frequency makes sense for
. Ot Dawfn malntains this Elo. : the target skl so that data can inform Instruction
Zﬁ%kg{:;ﬂ::i';:f ks e » Don't draw conclusions based on too few data polnts
annual goal of 59% on TETT TETFFLE + Don't wait too long too make an instructional change if
8/10 assessments/ 1H5H] there Is no progress “Weeks, not months.” Jim Wright
worksheets ¢ TV 2 » Do keep parents informed!
x s )
FIRL LTI

Progress Monitoring Tools: Assessment that Promotes Learning

AlViSweh: K-8 » Share results with students so that you are'not Just

« Probes for Reading, LA, Math, and Early Literacy . auditing learning, but using data to enable students to

« Use of enline data management, training for staff hit the learning target i

+ Palm finks (DIBRLS compatible) + Identifies strengths and needs sc YOU know where to

Intervention Central- Jim Wright focus YOUR energy on re-teaching

» Many probes and charts for progeess monitaring ' » Provides specific feedback during individual student

« FREE website with loads of resources conferences where you share assessment results and

DIBELS: reading only {University of Oregen) : tearning goals

eregless G:ne;tic;nD Sreep Schalastic, STAR, CBIER . » Compares student performance to standards

+ melass, Reading 34, » Scholastic, » CBM- » Glve students descriptive and productive feedback and
feed-forward {next steps}




212412011

» When an ELL becomes the focus of concern, the
instructional program itself rmust be examined to
determine the match between the demands of the
curricutuen and the student’s current proficiency in
the language of Instruction.

» Itis important to examline the achfevement
of the student’s “true peers” {students
with simifar language profigiencies, cultural
and expertential-backgrounds) to see if
they are excelling or not...

What about Students with Disabilities?

» Four challenges that contribute to disproportionate
Identification of speclal education learning needs:
* Professional’s knowledge of second language development and
disabilities
* Instructional practizes
* Intervention strategles

“» Assessment tools
Processer and cholleng i1 bn Identifying leorning duoblitics emong students who gre English
lenguoge fearners in three New York Stote districts, REL 2010-No. GES,

Why is the screening and identification of
limited English proficiency an issue?

+  Students with disabllities mistakenly identified as
limlted English proficient {LEP) because of their-
disability.

+  Students who are not disabled are mistakenly
Identified as having a disability due to the process
of acquiring proficiency in English

Students with disabilities who are speakers of
languages other than English are unable to exit or
recelve inadeguate ESL instruction

Indicators of Language Difference

ItIs not vnusual for ELLS/CLD students to demonstrate a lower level
of English proficiency than thelr monolingual peers for an extended
period of time

Second language scquisition follows 2 deve!opmental course simllar
to first language acquisition

Language loss Is a normal phenomenon when opportunities to hear
and use L1 are minlmized so the student may appear limited In L1
andl2 )

Shifting from one language to another within utterances is not an
Indicator of language confusion {cade switching}

Itis not unusual for second language acquirers to experience
dysfluencles associated with fack of vocabufary, word finding
difficulties and/or anxiety
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Indicators of Learning Disability

+ Difficuity In fearning langusge at a normal rate compared to
learners from similar backgrounds, even with special assistance In
both languages

« Short length of utterances In both fanguages with Jack of growth

« Auditory processing problems {e.g. poor memory, poor
comprehenston)

« Poor sequenting skills {communicationis disorganized,
Incoherent and leaves lIstener confused In the native language)

« Communication difficulties when Interacting with peers from a
similar background

+ Lack of organization, structure and sequence in spoken and
written language; difficulty conveying thoughts

Difference vs. Disabllity

} Learning or'behauio'r prablems may be due to...

» a different sociolinguistic or cultural backgrou nd,

« manifestation of their adjustment to a new soclo-
cultural environment with different behaviorat
expectations

» different fearning styles or préferences,

o the presence of a disability,”

or a combination of these factors and these behaviors
may appear similar among ELLs and SWDs,

Developing an Effective Assessment
Process for Diverse students

+ Refer only after intensive Interventions have been
tried, documented and reviewed

Evaluations must comply with Part 200 regs (bilingual
assessments, the use of Interpreters, multipfe sources of
evidence)

Evaluations must be culturally and linguistically
responsive {review test instruments for blas, review test
manual for accommodations for administration with diverse
stedents, document how you have accounted for diversity
regarding procedures, tast sefection)

-

-

Compile a Student “Dossler” From Many Sources
Student’s Age Transience / Mobility

Current cufturat home setting Medlcal Histary

Time spent in United States Age at which disabllity occurred
Soclal maturity Typefdegree of disabllity

Level of tanguage proficlency in Presence of multlple handicaps
English and other [anguage " teve! of langvage invalvernent
Amount / type of fanguage Input related o the disability
received In the Level of academic achlevement
home/fcommunity Measured intellectual abllity
speech and fanguage abilities In -+ Method and language usedin

- ., o
- P

both languages measuring _academlc
o Success in past and present achievenent and intellectual
placements sbility

Wishes of students and pazents Level of adaptive behavier
Strengths, Experiences and

Motlvations

10
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Create a Learning Profile
¥ Include a variety of authentic & diagnostic tests valid for
use with diverse learners (in L1 & 12)
° Cross cultural observations
* Family/home Interview
¢ Work Sample / Language Sample analysis
° Ongolng, authentic progress monitoring
© Valid & Rellable Achievement testing Instruments
¥ Is student exhibiting atypical behavior 7
+ To whom Is student being compared?
» What data should be focus of comparison? (scores, age
at entry, time and type of services obtained)

The Need for Quality Assessments

Guidelines for Practitioners...

¢ Must be mindful of the screening process {Part 117, HLG)
and the Implications of those results (Part 154 regulations-
provislon of services to LEPs and Part 200 procedures, ex-
bilingual evals)

+ Must respect the complexity of the process that needs to
take Into consideration multiple factors

» Muost recognhe the limitations of assessment tools

¥ Must be willlng to reflect and acknowledge personal blases
that may Influence decislons {ex: transition planning)

» Must understand that learning disabliities are generally due
to factors intrinsic to the fearner while second language

acquisitlon difficuities are typically due to extelasic factors

Ctem,

Four A's

+ Read the article to yourself,
+ Complete a Four A's activity with your partner.
+ Be prepared to share with the group:
* AUTHOR’s Purpose
e Something you AGREE with that the author sald
¢ Something you would ARGUE with that the author said
= What ACTION will you tzke based on what you read

" Final thoughts...

There Is no such thing as a non-biased test.
Assessment is more than testing,
Measure progress, not achievement.

Prevention is better than failure.

~Catherine Collier

11
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We're going to need some help... ’
fiites .
on the World Wide Web Resources: Thank you for your attention today.

¢ dnsiuccess o Please complete an evaluation form,
« Www.nysrilorg
. rinetwork.org we value your feedback.
« www.studentprogress.org
. www.progressmonitoring.org )
+ wwwinterventiencentral.org If you have any questions or want more information, please
« For Information on using Tite §, Title I, IDEA and ARRA funds.— : contact your RSE-TASC Bilingual Specialist:

www2.ed govf] msftittelpzrta/rti.htmk
sooks: gov/programs/itelparta/rt.btm ) Cluster 1, 2 & 3: Lucy Oyola, Loyola@scheols.nyc.gov

+ Wirydo English Langusge Leamers Strugzte with Reading? Distingushing Langvage Cluster 4, 5 & 6: Alison Provencher, Aprovencher@schools.nyc.gov

Mqulphtion from Learning Distbifitles (KFages, Hosver Baca)
+ Enhandng RTE (Fisher & Frey)
+ Clissroom Instrustion that Works with ELLs (Tl & Blerk}
Making Content Comprehensible: The SIOP Model [Echrvamia & Vogtf
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