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Introduction

~ Dear New York City Spanish Bilingual Teacher:

The Board of Education of the City of New York is pleased to present El Sistema de
Observacion de la Lecto-Escritura (El SOL). EL SOL is a performance assessment
designed to help teachers measure and monitor the literacy development of Spanish
bilingual children in grades K through 3. It is designed to help you help your students.
El Sistema de Observacién de la Lecto-Escritura (El SOL) is not a test. 1t is a diagnostic

tool that will provide you with information to help you plan appropriate instruction, It
will help you look at each child’s developmental progress in five strands of literacy skills:

Aipirabet‘/Stght Words Strand: the ability to recognize alphabet letters by name and
high frequency words by sight '

Phonemic Awareness Strand: the ability to recognize the sounds in words
Listening/Speaking Strand: the ability to comprehend text that is read aloud
Reading Strand: the ability to read and comprehend text

M‘ifing Mechanics Strand * the ability to use the conventions of written Spanish .

The Alphabet/Si ght Words, Reading, and Wntmg Mechanics Strands are dmded into six
- levels of development (called Mastery Levels), along the following continuum:

Level 1: Getting Ready to Read and Write -
Level 2: Emergent Reader/Writer

Level 3: Beginning Reader/Writer

Level 4: Developing Reader/Writer -

Level 5: Semi-Independent Reader/Writer
Level 6:  Independent Reader/Writer

Because children progress in literacy at varying rates, Mastery Levels are not linked to
specific grade levels. In fact, a child can be at a different level in each strand (e.g., Level
4 in Reading and Level 2 in Writing Mechanics).

For the Listening Strand the child’s performance is assessed with a rubric rating rather
than a Mastery Level.- The Phonemic Awareness Strand contains three activities which
are non-sequential and thus not on levels. A child’s performance on these three activities
will indicate whether he or she needs explicit phonemic instruction. (See pages 10-11 for
more information.)



In all of the Strands, EI SOL will help you identify each child’s strengths and needs, and
monitor his/her progress in literacy development.

A Literacy Development Checklist is provided for each child. The Checklist contains
step-by-step directions for administering each activity. It is also the place where you will
record the results of the assessment, your observations of the child’s reading/writing
strategies and learning styles, and your ideas for instruction. Your detailed notes will
guide you and future teachers. Use a separate sheet of paper if you run out of room in the
Checklist. The more information you gather during the assessment, the more you will
understand each child’s literacy strengths/needs and be able to plan appropriate
instruction. The Checklist, along with relevant work samples, will travel with the child
from grade to grade.

It is important that you, the teacher, administer the assessment. You will gain valuable
information from your first-hand observations, and the children will benefit from having
individual time with you. Assistants may help with classroom management. Remember
that the purpose of the assessment is to help you plan instruction based on the needs
of the individual child.

The assessment is administered twice a year, in fall and spring (with the exception of the -
Listening Strand, which is administered once a year in the fall). Administer the
appropniate strands to a child until he/she has accomplished all of the following:

: Mastery of Level 6 in the Alphabet/Sight Words Strand
Mastery of Level 6 in the Reading Strand
Mastery of Level 6 in the Writing Mechanics Strand
Mastery of all three Phonemic Awareness activities or demonstration of
significant progress in the Reading Strand by the end of first grade (See
pages 10-11 for further explanation.) .
A child who has mastered all of the above, regardless of histher grade level, will no
longer be assessed with El SOL. The Listening Strand is to be administered each fall to
every child in K-2 and those in grade 3 who are still being assessed on other strands.

The Kit materials, including the books, (which should not be in your classroom library)
are to be used only for the assessment. However, you may develop similar assessment
activities using leveled books from your class library as part of your ongoing assessment
practices.

If you have questions, please call any of the following people:

Office of English Language Learners

Noemi Carrera Herendeen (718) 935-3888

Division of Assessment and Accountability

E]l SOL/ECLAS Hotline (718) 935-2057

Charlie Soule, Project Director

Barbara Stern

Jennifer Bell- Ellwanger Manager, Test Research and Development (718) 935-3790



What’s in the Kit?

The following pieces are in your ElSOLKlt

¢

Teacher Guide (this book)

*

Introduction to the Strands with an explanation of what is bemg assessed in each
strand .

Samples of children’s work and Checklist notations

Blackline masters of class record sheets (Do not write on the master sheets, but
use them to make enough copies to record information about all the children in
your class. During or after each assessment, you will record every child’s Mastery
Levels.) - :

Overview of Literacy Development Checklist

e

Allows you to sec at a glance the activities for every level of each literacy strand

Student Folders (one per ch:ld)

A folder for keeping the child’s Checklist and work samples, which will travel
with the child’s records to next year’s teacher

Literacy Development Checkllst (one per chlld)

The Checklist travels with each child from Kindergarten through third grade. It.
contains a section for each of the literacy strands. Each section contains
directions for the activities within the strand and a place to record the results of
the child’s work. Use the Checklist to record the date a child attempts an activity,
as well as the date he/she masters a level. In addition, record your observations of
the child’s work and your instructional plans for the chlld The Checklist is the
heart of the El SOL Kit. :

Lammated Assessment Sheets

Alphabet Sheet (ivory)—uppercase letters on front lowercase letters on back
Sight Words (yellow)—42 basic sight words on front; 44 advanced snght words on
back

Codmg the Reading Record (green)—system of marks to use in coding the book
script as the child reads :

Drawing/Writing Pads

Drawing/writing sheets—for the writing activities assomated with the Reading

~ and Writing Mechanics Strands



¢ Books

Listening Strand
]
e 1% grade:
o 2" grade:
o 31 grade:

Reading Strand
o Level 1:
e - Level 2:
s Level 3:
e Level 4:

o Level 5

o Level 6

Kindergarten: Leo, el retofio tardio

Llevé a mi rana.a la biblioteca .

El dinosaurio que vivia en mi patio

i Yo puedo leer! ;Yo puedo leer! (only for those children still
being assessed)

Cosas que veo

Zapatos, Mi hermanito .

En la ciudad; Busca en la bolsa de mamd

La trompeta de Jaime; Creo que si

jEscogeme!; Marina la ballena

La fiesta de Paloma; Cémo perdio' sus colores la lagariija

Note: These books are to be used only w1th this assessment. Please remove them from
your classroom library and your curriculum.



ALPHABET/SIGHT WORDS STRAND

What you are assessing: the ability to recognize alphabet letters by name, and high
frequency words by sight (Note The recognition of letters by sounds is in the Phonemic
_ _Awareness Strand )

Activities: Alphabet Identlficat:on, Basnc and Advanced Sight Word ldentlﬁcatnon
The Alphabet Sheet assesses a child’s knowledge of the ietters of the alphabet.

The Basic and Advanced Sight Words Lists assess words the child knows “on
sight.”

Note on administration of the Aiphabet Sheet: Some teachers may choose to
administer Activity I of the Phonemic Awareness Strand (Sounds of Letters)

immediately following the Alphabet activity of the Alphabet/Sight Words Strand, while
they are working with the laminated Alphabet Sheet. In this case, after administering the
Sounds of Letters activity, record the results on page 11 of the Checklist. .

Sample of teacher notations:
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Note: If you do this-activity more than once, use a different colored ink.

Count the number of correct identifications. Count uppercase and lowercase letters
and the graphic “g” and “a” as separate letters. Self-corrections are correct
identifications (e.g., “m...no, €so no,...n"), Enter the appropriate Mastery Level.

- Under Observations note any significant information (e.g., letters the child may
confuse, reversals of “d* and “b*).

Level 1: Child identiﬁee at least 20 letters by name, . Date Mastered:
- Number of letters identified correctly:

Level 2: Child identifies at least 40 letters by name. | Date Mastered: jjéi}_o_[_
Number of letters identified correctly: “#S .



Observations of Child’s Work: (Include date(s) activity was attempted but not
mastered.)
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Basic Sight Words

If the child’s sight-reading skills are more advanced, skip this list and do the Advanced
Sight Words. Basic Sight Words are on one side of the yellow laminated sheet, and
Advanced Sight Words are on the other side.

Show the yellow laminated Basic Sight Words sheet to the child. Have the child read the
entire list of words across horizontally. Use a masking card if necessary. Do not let the
child take time to sound out words; that is a phonetic strategy, not a visual one. On the
chart below, circle the correctly read words. Use the space above the words to write any
words that the child reads incorrectly.

P

BASIC SIGHT WORDS . _
@.o@o.©@@ @@
Cora )o\s

mamj dle casa los . . (holp mesa pan)
) @ s @.@ i &

):,oen

@ . bien Am . . leche sobre @ un
(Colod (para) _

Note: If yodde+his activity more than once, use a different colored ink.

Count the number of correct identifications and enter the appropriate Mastery
Level. Self-corrections (e.g., “dice...no, ¢so no,...dijo”) are counted as correctly
read words. Under Observations, note any significant errors (e.g., ésta for éste).



Level 3: Child recognizes at Jeast 20 words. - . Date Mastered: _S/Ai)g_l-__
Number of words 1dent1ﬁed correctly RKg _ | :

Level 4 Child recogmzes at ieast 35 words - ~ Date Mastered:
Number of words identified correctly: .

Observations of Child’s Work: (1nclude date(s) activity was attempted but not
mastered.)
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Note: Advanced Sight Words notations are similar to those for Basic Sight Words.



PHONEMIC AWARENESS (PA) STRAND

What you are assessing: the ability to hear sounds (phonemes) within words

. Activities; Sounds of Letters, Imtlal Sound or Syllable Identification, Final Sound
or Syllable Identification

Sounds of Letters assesses a chﬂd $ ablllty to produce the sound of each letter of
the alphabet.

Initial Sound or Syllable Ident:f ication assesses a child’s ability to hear and
produce the beginning sound in a word.-

Final Sound or Syllable Identification assesses a child’s ability to hear and
produce the ending sound in a word.

Notes on administration of the phonemic awareness activities:

« Because children may be unfamiliar with the activities in this strand, it is important to
follow the script in the Checklist when giving instructions. - _

» There are several possible correct responses. Follow the teacher directions in the

- Checklist, where the correct responses are indicated.

¢ Pronounce all words naturally. Do not emphasize any sounds in the words.

e Some teachers may choose to administer Activity 1 of the Phonemic Awareness
Strand (Sounds of Letters) immediately following the Alphabet activity of the
Alphabet/Sight Words Strand, while they are working with the laminated Alphabet
Sheet. In this case, after administering the Sounds of Letters activity, record the
results on page 11 of the Checklist.

‘o The activities may be presented to a child in any order. Use your professional
" judgment and knowledge of the child to determine the order in which to present the
activities. Move to another activity if the child is struggling or does not master an
activity. In subsequent assessments, present any actlwtles that the child has not yet
mastered :

Notes on assessing progress in phonemic awareness:

- Phonemic awareness is strongly linked to success in learning to read. A kindergarten or

first grade child who is struggling with phonemic awareness will often also struggle with

-learning to read. Therefore, it is important to identify children who are struggling with
phonemic awareness as early as possible, in order that those children may be given
explicit phonemic instruction. :

Guidelines for assessing progress in phonemic awareness:

The three activities in the Phonemic Awareness Strand are not sequential and are not
leveled. Children may master the activities in any sequence. For example, a child may
be able to identify final sounds (Activity 3) before he or she can identify initial sounds
(Activity 2). Some children never master all of the Phonemic Activities, yet still become
independent readers and writers. Follow these guidelines in assessing progress in
phonemic awareness:
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¢ Ifa child does not make significant progress in mastering the phonemic activities by
the end of first grade and does not make significant progress in the Reading Strand,
he/she probably. needs explicit phonemic instruction.

o Ifa child does not make significant progress in mastenng phonemic activities by the
end of first grade, but does make significant progress in the Reading Strand the child
probably does not need explicit phonemic instruction

A note on explicit phonemic instruction: :

“Explicit phonemic instruction” refers to structured and systematic actavntles that glve
children opportunities to hear and manipulate the sounds in words. There are numerous
games, songs, and other activities that encourage children to practice the sounds of
words. By working explicitly with the sounds in words, children can improve their
phonermc awareness.

Sample of Teacher notations:

Activity 1: Sounds of Let_térs '

Any of the following are correct responses:

» Spanish sound of the letter

* regional variation of the sound

* a Spanish word that begins with the correct sound (The sound must be
phonemically correct, even though the word is not spelled correctly, eg.,

“viene” for the letter “b™) :

Note: It is not necessary for a child to give a word

. Self-COI‘_I‘CCtIOHS (e.g., “/nv/...no, eso no,...I mean /n/’)

The English sound of a fetter is not acceptable. If the child responds in English, ask the
child for the sound of the Spanish letter.

- Record the child’s responses on the chart, using the following guidelines:
o Ifa letter is correctly identified by the sound place a check in the “Sound” (S)
- column.
~» Ifaletter is correctly identified w1th a-word, write the word in the “Word”
(W) column.
*  Write incorrect responses in the “Incorrect Identification” column,
 Ifthe child responds in English and is unable to give the Spanish sound or
word, record the English response in the “Incorrect Identification” column,

11



Sample of Teacher Notations:

Letter |S | W Incorrect Letter | S w Incorrect
. Word/Sound~ ' Word/Sound
1 —1 f ot '
q — P —
k —t v Lt .
| - il e
X —t , 0 -
b A Z et
[ —t i At
r —t C [ el
1 ch — t o
g —1 n D)
Y —t u Wt
a " _ W S
Total )= : Total )l

~ Note: If you do this actlvny more than once, use a different colored ink.

Count the number of correct responses. If the child has mastered this activity, fill in
the Date Mastered line and the appropriate section on the inside front cover of this
Checklist. Under Observations record any significant information (e.g., often gives
English sound of the letters). . |

Activity 1: Child identifies at least 24 letters by sound and/or word. Date Mastered:S/aS / o/
Number of letters identified correctly: 4

Observations of Chlld’s Work (Include date(s) activity was attempted but not
mastered. )fQYef.‘:cJ LJ a}. DU ( t?slSD fe\/ef'éea) 'M"DSG )e rS tyv

Iy recomnihery ey, ¥ L -gmj owf IC Yo
_PLa&m 1S L»\n-)gm Jeﬂ_e,r“ t’cooama"\h—v B2 knowuﬂe/ ( bﬁir SDva)

Next Steps for Instruction: )H'r‘t)/poon) 0L )

o voorde YT sta“w,}ﬁv
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Activity 2: Initial Sound or Svllable Idehtiﬁcﬁtion

Any of the following are correct responses for the sample word “nada’:
o Initial sound, identified by the sound of the letter (e.g., /n/)
» Initial sound, identified by the name of the letter (e.g., “ene”)
- o Initial syllabte, identified by the sound(s) of the letter(s) (e.g., (/na/)
o Initial syllable, identified by the name(s) of the letter(s) (e.g., “ene-a™)

English letter sounds or names are not acceptable. If the child responds in English, ask

~ for the Spanish letter sound(s) or name(s). If the child is unable to give the Spanish letter
sound(s) or name(s), record the English letter sound(s) or name(s) in the “Incorrect '
Identification” column, '

Note: Sounds of letters are written with / /.
Names of letters are written with * .

:On the chart below, circle the child’s response.

\ Initial Sound, | Initial Sound, | Initial | Initial . { Incorrect

WORD identified by identified by | Syllable, Syllable, Identification
Letter Sound | Letter Name | identified by | identified by :

Letter 1 Letter

: Sound(s) Name(s)

nada /n/ e /na/ “n-a”

(sample) _ '

mono /m/ “m” (/mojy | “m-0”

pato /p/ “p” 4 /pal) “p-a”

sapo _ |./s/ “s” (/sal) “s-a”

_0s0 (/ol) - %0 N

toca t/ ¢ Gro/ ) - “t-0”

casa e/ e {cal ) “c-a”

nido | /n/ “B" (7)) [“ni”

amor {/a/) o |

luna N “p (/lu/) “l-y”

wva (/) “u” 3

Note: If you do this activity more than once, use a different colored ink.

Count the number of correct responses. If the child has mastered this activity, fill in
the Date Mastered line and the appropriate section on the inside front cover of this
Checklist. Under Observations record any significant information (e.g., whether the
child uses primarily initial sounds or syllables, names or sounds of letters). -

Activity 2: Child identifies at least 8 initial sounds or syllables. Date Mastered:sé_s‘)bl
Number of sounds or syllables identified correctly: _ / © '

13



Observations of Child’s Work (Include d_éte(s) activity was attempted but not mastered)

S\L“M;btmuv\ 3\@.: )’Lv ?m'—)a‘»}_.Sw )}tlbﬁ -00’\) ?a)eh*}{m

TR

Next Steps for Instruction:

' Activity 3: Final Sound or Syllable Identification

Any of the following are correct responses for the sample word “mano”:
» Final sound, identified by the sound of the letter (e.g., /o/)
¢ Final sound, identified by the name of the letter (e.g., “0”)
 Final syllable, identified by the sound(s) of the letter(s) (e.g., (/no/)
e Final syllable, identified by the name(s) of the letter(s) (e.g., “ene-0")

English letter sounds or names are not acceptable. If the child responds in English, ask
for the Spanish letter sound(s) or name(s). If the child is unable to give the Spanish letter
sound(s) or name(s), record the English letter sound(s) or name(s) in the “Incorrect
Identlﬁcatlon column.

Note:- Sounds of letters are written with / /.
Names of letters are written with * .

14



On the chart below, circle the child’s response.

, Final Sound, Final Sound, Final Syllable, | Final Syllable, “Incorrect
WORD | identified by identified by : | identified by identified by Identification -
‘ Letter Sound Letter Name Letter Sound(s) Letter Name(s)
mano fof ' “0” /no/. “n-0”

(sample) -
mesa faf “a” /sa/ “s-a’ S
papel N NS /el/ or /pel/ |« 1”0er e~1) ‘

{ dice el “e” /ce/ (“c- e)or “g-e”
gatos /s/ “g” Jos/ or /tos/ | “0-5"or “t-0-8” +
pelo /ol “o” /lo/ “l-0” ]
comi 1/ “P” /mi/ “m-i” m
saltar ENivi “r” far/ or ftar/ | “a-r’or “t-a-r” +
ledn /n/ “n” fon/ “0-n” o
chico Jof “0” /co/ \“c-o’ﬁ
color /t/ “r” Jor/ or flor/ | %o-For “l-o0-1” /

Note: If you do this activity more than once, use a different colored ink.

Count the number of correct responses. If the child has mastered this activity, fill in
the Date Mastered line. Under Observations record any significant information
(e.g., whether the child uses prlmanly final sounds or syllables, names or sounds of

letters).

Activity 3: Child identifies at least 8 ﬁnal sounds or syllables.

Date Mastered:
Nurmnber of sounds or syllables identified correctly: <3 |

Observations of Child’s Work([nclude date(s) activity was attempted but not mastered.)

shsh) idendbed 3470

.Sowvjs correa‘)')'vn USW’»

_Incoryee

Ja}enl«gea’ JJ[Q C:Qasnaéa S0 QA ng%;( eVerM-)')wms

Jgj_lat&.»_nm

Next Steps for Instruction:

. %ng & Q)Q QJ IE[em ijl:’e-eﬁ £!2)Jd!&

cd ol e Bkl o s Do

‘4 J’Lv [a#er’ 15 £ne
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LISTENING/SPEAK]N G STRAND

What you are assessing: the abilify to hear and comprehend text that is read alond
- Activities: Read-aloud book and discussign

Discussion of the read-aloud book assesses a child’s ability to listen to and
comprehend text, and ability to speak with expressi\(e language.

A note on the Llstemng/Speakmg Strand: The Listening activity is administered to all
K-2 children once a year, in the fall (and to 3™ graders who are still being assessed with
EL SOL). - There is one book for each grade level. There are no mastery levels for the
Listening Strand. Instead, listening comprehension and verbal expressive language are
rated based on rubrics.

Sample of teacher notations:

GRADE 2 :  Date gbsjo)
Notes on Retellmg

) Co\clﬂa J)me moSaumo Se bbhm Mg qfw-w)a s aﬁmg{g‘,_
Més Nar\ale Quo cuMJo_eJ )DHHCALA« Se rmovie }t’v
"lL:c,rr'p. '

Comprehension: ' ____Insightful »— TLiterl Confused

Verbal Exp. Lang: 7 _x/('jomplete Adequate ___Limited

Observatmns of Child’s Work: He, Fc_us‘zej lMD )::v.A J‘Qq_)

o)mow-vr Lors . Hf, gUrit’ rrmn‘}:m J.«),“'l' -H\e, Jxrwsaor'
LJJNf v, -H'\ero ANWNOTE: .

Next Steps for lnstructlon inre T\a.r'J'vc.: DN)WW 1) “L)ﬂ'ﬂ/l?. _}—)}:s

Wl‘)’i’) DM'WD L)nu{én Dp\f'—b\m)m lw-w hn)fg\ c/lu w’ﬂ»os.e_)
-_Orrwlbfu))ehﬁrw IS e aJVancpJ
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READING STRAND
What you are assessing: the ability to read and comprehend text

Activities; Introduction to Print, Environmental Print Book, Readihg Record, R'eading
Record Analysis, Writing/Discussing. -

Introduction to Print measures early concepts about print. -

Environmental Print Book (Cosas que veo) assesses the child’s ability to
recogn'ize' representations of familiar objects and signs!symbols.

Reading Record measures reading accuracy and 1dent1ﬁes reading errors and
behaviors. Scripts for each leveled book (Levels 2-6) are included in the
Checklist. :

Reading Record Analysis (fourid in each Checklist) analyzes the-child’s reading
strategies, and locates strengths and any specific difficulties.

Writing/Discussing activities assess the child’s comprehension through written

and/or verbal retelling. Drawing/Writing sheets are provided for children to write

(or draw) responses to a Reading Record book. (Note: The Drawing/Writing
sample is also used in the Writing Mechanics Strand, but writing mechanics are
not c0n81dered in assessing comprehension in the Reading Strand).

A note on administering a Reading Record: Step-by—step directions on administéring a

Reading Record can be found on pages 22-23 of the Checklist. Teachers are encouraged
" to administer Reading Records with children throughout the year. To administer a '
Reading Record, create a script of 100 words (or fewer, for shorter books). For a script
of any length, you can use the following formula to determine the accuracy rate:

(words) minus (errors) = (to't‘al)

(total) + (words) x 100 = Accuracy Rate %

You can aiso use the chart below to determine the Accuracy Rate for a scrlpt of 100
words. -

#ERRORS ACC.RATE | #ERRORS ACC.RATE | # ERRORS ACC.RATE | # ERRORS ACC. RATE
] 99 T . 5 95 ‘ 9 9] _ 13 87
2 98 T 10 90 14 26
3 97 I H 89 15 85
4 96 g 02 £2 88 '

A note on completing the Reading Record Analysis: A Reading Record Analysis
follows each Reading Record script in the checklist. Complete the Reading Record
Analysis right after the child has finished reading, while his/her behaviors are fresh in

17



your mind. Look at the coded script and analyze the errors and self-corrections. This
analysis will show you which reading cuing systems the child is using effectlvely, and
which need further development

A note on reading cuing systems: Readérs cari use three different cuing systems:
meaning (semantic), structure (syntax), and visual {graphophonic). When a child is using
meaning cues, an error makes sense, or the child self-corrects when an error doesn’t make
sense. When a child is using structure cues, an error “sounds right” because it is
grammatically consistent, or the child self-corrects when an error doesn’t “sound right.”
When a child is using visual cues, an error looks similar to the printed word, or the child
self-corrects when a error doesn’t “look ng‘ht ?

Samples of Teacher Notations begin on the following page.

18



READING RECORD

Level 3 Book: Busca en la bolsa de mamd por Becky Sook, Marge Poe
Patricia R Kelly y Judith C. Neal (68 words) :

Teacher reads the title and El bebé necesita un panal.”

" Busca e la bolsa de mama.

@}nrnwa @cu +A.- ‘ ®JJ

Mi hermamta necesita un sombrero de sol. Buscaen la bolsa de mama.

nec:'}hsf/ +D o\- lﬂ-"/
Mi hermano necesrta una toalla. Busca en la bolsa de mama.

0 }-muar—- ao{/

‘Mi mama nece51ta su billetera para paga @ el almuerzo. Buscaenla bolsa de mama.

Yo necesito mi guante de belsbol. Busca en la bolsa de mama,

© perro
+Donde estd el perrito? Busca en la bolsa de mama.

l.lllI'I-l-l'l..II'II..IIIIIIIIIIIIII.’Il‘l.ll....lIIII..‘....I--II.---'.Q

Readmg Level3 - - . - ~ Date Mastered:

Accuracy Rate: 2 ZL Comprehensmn \%ghtful ____Literal ___ Confused '
Use the rubric on page 16 to determine comprehension. S : :

) Observatmns of Child’s Work: (lnclude date(s) activity {as attempted but not

mastered.) MDS+ Errors ove A VAf‘}mL)m «J'Qw Drl‘n-i'e_a, I«\Dor‘c};

VjW-“v\ ﬁm:JavaI a)emz" cjlsrwf mean) na. SL; SovnM OV\-)—

ng[Jﬁ B fenvef;to} _i;m)mer )1:. L-)]'\en nec?gssnru, 5112 i’mJ ;,g,lf..,
J)rebsxmwbre )Yu. lL, a’)’érﬁ Acc—um'}' Ajtf. €r nj:rasm

J ' ndin : el
nyﬂLLW)Jgn%(wms sfqu. :L‘M Eﬁgﬂ,mmmuf

#ERR_AC. RATE
] 93
2 97
3 95
4 94
FE
{6) 9l
7 89
] 28
9 . 86
10 85
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READING RECORD ANALYSIS

Analyze errors and self-corrections from the coded script to determine the child’s
teadmg strategies. See Teachers Guide fo: a dtscusszon of cuing systems and strategtes

In‘(w” that child is using meaning cues:
Substitutes logical words that do not disrupt meaning,

Substitutes English words that make sense (code-switching).
Makes omissions that do not disrupt meanmg Pbr
Uses picture cues.

e——"Self-corrects errors that disrupt meaning. Meces) '}Eu

Indicators that child is using structure (syntax) cues:

Substitutes words that are syntactically correct.

Substitutes English words that are syntactlcally correct (code sw1tchmg)
Self-corrects errors that disrupt syntax.

Indicators that child is using visual cues:
L/’S'ounds out words.
emonstrates 1:1 correspondence between words read and those in scnpt _
____«—Substitutes words that lock or sound similar to the printed word. herrmara Ja necn'{aw
Substitutes incorrect verb tense (e.g., vivieras for viviras). - P”"’ c
Substitutes incorrect singular/plural (e.g., nifio for nifios).
Substitutes incorrect gender form (e.g., juntos for juntas).
Substitutes incorrect article/noun agreement (e.g., el playa or el nifios).
Self-corrects errors that are visually incorrect,

Indicators that child is using pfoductive reading strategies:
—Notices when something is wrong (self-monitors).
Comes to a difficult word, skips it, reads ahead, & comes back to ﬁll in the word.
Cross-checks meaning, structure, and visual cues.
L/I{E;uests appropriate help from teacher.

i

Assessment of Reading Proficiency (Check all that are applicable.): -
iAfaent _ word by word _.—syllable by syllable ___phoneme by phoneme

- Does the child have any behaviors that disrupt reading?
Relies too heavily on one cue system, to the exclusion of others, Which?
Loses place on page and/or skips words or lines of text,
Gives up easily when encountering difficulty.
Makes many errors (substitutions, omissions, insertions) that disrupt meaning.
Fails to self-correct.

Other. Explain:

20
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WRITING MECHANICS STRAND

What you are assessing: the ability to express meamng through writing, using the
standard conventlons of wntten Spamsh

Activity: Drawing/Writing

Drawing/ Writing sheets are prdvided for children to write .(draw) responses to
the Reading Record book. (Note: The Drawing/Writing sample is also used to
assess comprehension in the Readmg Strand.)

Writing Mechanics is assessed only aﬂer a child has read a Reading Recdrd_ book with at
least 85% accuracy and has written a response to that book,

A note about Wntmg Mechanics: _

Writing Mechanics refers to: Lefi-to-right and top _to-bottom drrectlonahty, spacmg
between words, capitalization, punctuation, gender agreement, singular/plural agreement,
verb tense agreement, use of diacritical marks (accents and t1ldes), and spelling. Under
Observations, be sure to note specifics in these areas.

Samples of student work and teacher‘not'atiolns begin on the foilowing page:

22
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Level 1: Child draws a picture that relates to the book. Random letters/letter strings
might be included. Child might produce scribbles or letter approxnmatlons

Book title: M )'\Mh’w’)\% . Date Mastered: Slégl D)

Observations of Child’s Work: LO'N’\ S+f ! fV\-H o{ ri Ar\)r-rn )eHér.s -

mew\l c} ﬁan% ){HEYS rmb'l’lvi D\?ﬁ\}.&nm&&)

Next Steps for Instruct:on P)AM IN-rJ OB -H'\oj_ Fws T

IA"'W\J v”cz.oa\nnz»m wlgHér’ 5WVJ) Ovvw_-s?)o ere.g . ’)‘Dﬂac‘

: w-v.')vm ‘v—wc/)c;avse, }& ers .
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| Level 2: Child writes relevant letters/letter stnngs that relate to the story {Relevant =
phonemically correct). Child may also draw a picture.

Book tltle 20\}) A—k)s ‘ ) Date Mastered: g ES ’ o}

Observations of Child’s Work: ZADA—?E'S .J_‘Jr)ne.a-n en e} Aauq

5)12. L«J-w_}é DIWne.mmu lcoff(zj_ ej?’— Jjn rms_]—/l ’)’)\Oz
WV‘J = _}_?Le_ﬁ_b—}'w{en }fOsz

s _Qz”z” Ory) 05 _in
B Xa gl "o b o) om:H‘-aJ err

Next Steps for Instruction: I/W\J? , !s’lla-mm_j’ J'ﬂb :'Dv’bw\)s
o l/\rr'-dl -

[ 1Y L LY
Ny !)”)J’)CAVL )
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Level 3: Child writes words, phrases, or a simple sentence that relate to the stoty (may
also draw a picture). Writing shows correct directional pattern (lefi-to-right and top-to-
bottom). There may be some spacing between words, but it is inconsistent.

Book title: Z—“ tﬁ?;t cje: L)A/:me, - Date Mastered: _S }as‘og

Inventory of Writing Behavior:

eMany self-corrections or erasures

o Reversal of letters (e.g., “d” for “b”) -

a—Beletion of initial letter (c.g,, “abla” for “habla”) avsia, for hubiox

a Deletion of medial letter (e.g., “vito” for “visto”)

o Deletion of word endings (e.g., “quiere” for ¢ qu1eres” “ciuda” for

“ciudad”) '

Deletion of final “s” (e.g., “lo pie” for “los pies™)

Lack of gender agreement (e.g., “las gatos™)

Lack of singulat/plural agreement (e.g., “el gatos™)

Incorrect verb form (e.g., “trata” for “tratd”)

a—Substitution of letter with similar sound (e.g., “b> for “ ”)3 for U) v 'fr
Substitution of final letter (e.g., “jugal” for “jugar”)

Separation of words (e.g., “cuen 10”)

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct

Used some English words

0 o0 g o

0O 00O OO

Observations of Ch:ld’s Work: H& IN‘W_’Le } (‘A'fr\f'n e-}é S?/n‘}éﬂuz.« M}{u "o

Lwnmrv\ CNIN):J b2 PhJ;M be/va SDamr:\) sz'mm W’Qié

is h'vosi'ﬂw’ cfv—vur/’fv/xmf )494 eoVer O,

Next Steps for Instructmn ]/\)rué v bzum& UO\‘lIB-m SDAW

__Ltj_ M»Js syfFuc:)w mes m)fa &\r\J L
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Level 3: Child writes words, phrases, or a simple sentence that relate to the story (may
also draw a picture). Writing shows correct directional pattern (left-to-right and top-to-
bottom). There may be some spacing between words, but it is inconsistent,

Boo.k title: Busa\ &y L l)o}fm J-R— mm’ Date Mastered: _S ZQS’[Q[

Inventory of Writing Behavior:
o Many self-corrections or erasures
Reversal of letters (e.g., “d” for “b”)
Deletion of initial letter (e.g., “abla” for “habla”)
Deletion of medial letter (e.g., “vito” for “‘visto”)
Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for
“ciudad’) | | | ,
Deletion of final “s” (e.g., “lo pie” for “los pies”)
Lack of gender agreement (e.g., “las gatos™)
Lack of singular/plural agreement (e.g., “el gatos”)
Incorrect verb form (e.g., “trata” for “trat”)
Substitution of letter with similar sound (e.g., “b” for “v”)
Substitution of final letter-(e.g., “jugal” for “jugar”)
Separation of words (e.g., “cuen to™)
Omission of words
w—TfAcorrect capitalization
a Spelling errors not phonemically correct
o Used some English words

Observations of Child’s Work: S)‘Q l)Su) ) CJJDJ'}Z/ [e#?z M‘J

[
_ _?(/V\!—J /-JV? %1}; JrW M}g'kn -yw Sanne) Sen+noe NS
e _Lo “s'su ) CW'):-] Lzﬁ';s S‘Daum l:.ej' thf; IS

I:I:):;ip fmtﬁ;tlon T uﬁr ll‘va J’L) J-uu Ds Séh‘t"g‘_e%ﬂhJ l‘fw
mles D\)vaj— CAJT))‘};- QWLW\J &7 P‘Ah '7Lm]'\w TJ—: N’M‘)"

}UWMCAS-& :

0ooe

= o O w I = = I R = B

30



¢De qué trata el cuento?
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- Level 3: Child writes words, phrases, or a simple sentence that relate to the story (may
also draw a picture). Writing shows correct directional pattern (lefi-to-right and top-to-
bottom). There may be some spacing between words, but it is inconsistent.

Booktitle:M&f‘;"““‘w lﬂ- ):m))em  Date Mastered: é)&g‘lol

- Inventory of Writing Behavior:

‘@ Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”) | |
Deletion of initial letter (e.g., “abla” for “habla”) iss oz hico

Deletion of medial letter (e.g., “vito” for “visto™)

Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for

“ciudad™) _

Deletion of final “s” (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos”)
‘Lack of singular/plural agreement (e, g., “el gatos™)

Incorrect verb form (e.g., “trata” for “trat$™) _ -
Substitution of letter with similar sound (e.g., “b” for “v”) (s, (LMV‘L,% |
‘Substitution of final letter (e.g., “jugal” for “jugar™y = -

Separation of words (e.g., “cuen to )%ue Liee, on 3’~%’ por "B’ef

0o RO

-Omission of words
Incorrect capitalization ' -
Spelling errors not phonemically corre(_;t"i‘)‘ oror dva dibvre~
Used some English words ' r ?) }

6-‘:0)140 ‘(‘:1 emn):‘nb
Foli oy Foug

Observations of.ChiId"s Work: S)y_, Wm‘t AN W er\

od oo o®&m o0 0o

ruﬁ-m Smtncgl_h

—I
Iaau‘; ho a?i')'a){ul;m 2 %NTWJW‘WMSPMM I an:r\) Daeeg) stj’*
aoje Lj- e, AL._ ce)b. asu.}’c._ a]aji\ 3

5)4, ‘ YJ-&L{,-.'J‘h us) wTJe ".:5 ])i' ﬁtfn o;mcj} f
Next Steps for Instruction: i L’I WI'JD $'(C & 3 L vai

D('AU)‘;L& w\,'.){r_u. rrw)'):'-:su)u 1«1«4'5 Pv;)‘l-\rw SDAces Lr)w-cm St#ulzs.
Fm) s)\ﬂLMJJfaJM)L ‘_':Fqg\_gg.lﬁ Au’wgf_n MWTJ‘?‘ u&%i}”ﬁjﬁﬁ_&.wﬁ,
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Level 4: Child writes one or more simple sentences, or one long run-on sentence.
Spacing between words is mostly correct. (There may be occasional errors.) Writing

- shows some use of capital letters at the beginning of sentences and for periods at the ends
of sentences (may be inconsistent).

Book title: 2—4’ W tL., \)fvthrw Date Mastered: §29§}01

Inventory of Writing Behavmr:

Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla”) rse dvo hace
Deletion of medial letter (e.g., “vito” for v1sto”)
Deletion of word endings (e.g., “quiere” for “quieres”,
“ciudad™)

Deletion of fina; (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos”)

Lack of singular/plural agreement (e.g., “el gatos™)
“Incorrect verb form (e.g., “trata” for “trat6”)
- Substitution of letter with similar sound (e.g., “b” for “v*) rse & }'vm.e_
- Substitution of final letter (e.g., “jugal” for “jugar”)

Separation of words (e.g., “cuen to”)

Omission of words - |

Incorrect capitalization s

Spelling errors not phonemically correct

Used some English words

Observations of Child’s Work: ™e SimDLz S\‘/rinr.b tm)‘f- M\JLM 'homv.J

0o oX oo

LI 1

ciuda” for

l“ %

coXoooXCoCoeoOoo

N
z

(Dv.s )s‘\‘\){" j:w)q 'p, ln/ve) L}.

Next Steps for Instruction: L\)r\k (o) )hi')‘?ﬁ') (Nbgi)f ;«l\m y 'Ihf\.p.a)‘ow

- l
kwujs with el a }hil?p-) )2
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Level 4: Child writes one or more simple sentences, or one long run-on sentence.
Spacing between words is mostly correct. (There may be occasional errors.) Writing
shows some use of capital letters at the beginning of sentences and /or periods at the ends
of sentences (may be inconsistent). :

Book title: En L. ¢5V4)A0) - | - Date Mastered: S)&S)Q[

Inventory of Writing Behavior:
Many self-corrections or erasures
Reversal of letters (e.g., “d” for “b”)
Deletion of initial letter (e.g., “abla” for “habla”) A
“Deletion of medial letter (e.g., “vito” for “visto™) aznfrp 'né:. D\J-en o
Deletion of word endings (e.g., “quiere” for “quieres”,
“cindad”)
Deletion of final “s” (e.g., “lo pie” for “los pies™)
Lack of gender agreement (e.g., “las gatos™)
Lack of singular/plural agreement (e.g., “el gatos™)
Incorrect verb form (e.g., “trata” for “tratd™) J
Substitution of letter with similar sound (e.g., “b” for “v”)3 ‘5'” f {
Substitution of final letter (e.g., “jugal” for “jugar”) 6” 3 0
‘ : .Sl U\ng'
Separation of words (e.g., “cuen t0”) a 5 o ba
Omission of words )
Incorrect capitalization

Spelling errors not phonem;cally correct P,,J ve _(:, YAve
Used some English words ’() P\"’b

Observations of Child’s Work: &ﬁsl_m%g_%&jnhim mF'T',"‘»-L &/
_‘?&nﬁﬁ_,lzﬂm Borro oll Yo lm@: ‘ ' i
BY{Y‘KJ IU 1 chAcl ((,mJ/J

bmln m)«. L, ur w r:]

Next Steps for Instruction: 777, ALJ‘»LU U>)N\ CN{)A'».)\ uLm o ’b&anjz)k o

bk 11

o X ®o¥X

ciuda” for

CX o ORX®OOoOCO

) Db M—\iﬁms Hwa-_)' Use, )fq, SWVJ A [db’s“ o

{WSML,NJ Enw)\wp,‘—“ cod fs prikine FP‘
5?1):33/%5 M
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Level 5: Child writes two or more sentences, with consistent spacing between words.
Writing shows mostly correct use of capital letters at the beginning of sentences and for
proper names, and ending punctuation. (There may be occasional errors.) Writing shows
some use of correct verb tenses and agreement of gender and singular/plural (may be
inconsistent). Writing may contain some grammatical errors.

Book title: Z—“ ‘()\:_6—}; aL ,}?A.L»m 'D.ate Mastered: 'S)QS!W

- Inventory of Writing Behavior:

o Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla™)

Deletion of medial letter (e.g., “vito” for “visto”)

Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for

“ciudad”) - |

Deletion of final “s” (e.g., “lo pie” for “los pies™)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., ‘el gatos™) o
Incorrect verb form (e.g., “trata” for “traté™) _ o
Substitution of letter with similar sound (e.g., “b” for “v”) Oﬂthys ) Jﬁ,\fﬂ!’ﬂ ‘C\“ 'l’m
Substitution of final letter (e.g., “jugal” for “jugar™)

Separation of words (e.g., “cuen to”)

Omission of words

Incorrect capitalization .

Spelling errors not phonemically correct

Used some English words

Observations of Child’leorkﬁg\ﬁ‘nﬁ M‘) alv Ww:;t ) er Y UN=~57r

D)
%' L, L'g, N‘v'\l\‘ho\ S)‘WV\)S D')‘B.y; cjjr\a(j;d{,'kos-/’ (a/w.[ g -
yead Avnrm, 53)’%\1:30 /m)on.)\' o Derdiy E\u ,
mny ) e Diﬂl/\ecj— SWB Ly ) -

Next Steps for Instructidn:

I’\)vJR m_wﬁt&jta}h«uw Sl'm_};ﬂ %’tvws w el
_%tnms A Csmm. “Terhs vse 4&%%—2‘; " ?\dlﬁnu_b())

DCOoo

CCOCO0O0O0DDODROGG OO

vends,
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¢De qué trata el cuento?

| El niso e se ¢)7qua ynd

g J'T i1, L4 pina np C("{f"}@v/xq Y4

1

vy

&:m j‘;ﬁfm' : :‘J”/r .\:_D‘L- ]_’7 NIAG_ hessz""a'

!

bpa camica Ll mAe - de

' /HerJ _he o= "ﬂLﬁ __a {)ﬁ/)“”"
J”/ {)d{na e e)nLO [N De(/.'odmo.f !

(Cmac al e g amfgq r{f.

N M A} F acrrr?Lo s 7"51 va

Gdentro /a ém/ v, 0’6’ Marm,

43



Level 5: Child writes two or more sentences, with consistent spacing between words.
Writing shows mostly correct use of capital letters at the beginning of sentences and for
proper names, and ending punctuation. (There may be occasional errors.) Writing shows
some use of correct verb tenses and agreement of gender and singular/plural (may be
inconsistent). Writing may contain some grammatical errors.-

Book titlé:BDScA o L« Lo)sﬁ\ azz Mreuna Date Mastered: S}QSI}D)

Inventory of Writing Behavior:

a Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b”)

Deletion of initial letter (e.g., “abla” for “habla”) A~ \f;, Aﬂﬁ

Deletion of medial letter (e.g., “vito” for “visto™)

Deletion of word endings (e.g., “quiere” for “quieres”, “cmda” for

“ciudad”) '

Deletion of final “s” (e.g., “lo pie” for “los pies”)

Lack of gender agreement (e.g., “las gatos™)

Lack of singulai/plural agreement (e.g., “el gatos™)

Incorrect verb form (e.g., “trata” for “tratd”)

Substitution of letter with similar sound (e.g., “b” for “v”) mCesn')B.v~ ,V!JrJ»I
Substitution of final letter (e.g., “jugal” for “jugar”) eslive al, ee (fo 'Bb
Separation of words (e.g., “cuen t0”) veis o), es lava.

Omission of words

Incorrect capitalization

Spelling errors not phonemically correct Pu)anco

Used some English words

o oc ¥ o

0OROOXOXOODOC

Observations of Child’s Work: SQ\)W) SHWDL Sm’—}_ eces MK MJJ

C"‘Dit\uLm\ DunoJuALm (ﬁxwp'}- 1C7. queskm rﬂML) Y

%@M%wd %M%

Next Steps for Instructlon. fAcL uv Use »{ }-W V LS Srbmjf:-

“)'\ '7l ))zmnmm M-)-b aj r SmrJ PK‘ALJ{M

}}um'}d Mﬁﬁj%mé q;m}) Vse \/L aues)\m rranks
YA
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Level 5: Child writes two or more sentences, with consistent spacing between words.
Writing shows mostly correct use of capital letters at the beginning of sentences and for
proper names, and ending punctuation. (There may be occasional errors.) Writing shows
some use of correct verb tenses and agreement of gender and singular/plural (may be
inconsistent). Writing may contain some grammatical errors.

Book title: Z-G t-rrv’bé}; azc. U;‘ﬂw Date Mastered: j{}as"!ol'

Inventory of Writing Behavior;
Many self-corrections or erasures .
Reversal of letters (e.g., “d” for “b”) “‘f) n o l"‘:%""
Deletion of initial letter (e.g., “abla” for “habla”) oddin Hra hobia
Deletion of medial letter (e.g., “vito” for “visto™)
Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for
“ciudad”) | - |
Deletion of final “s™ (e.g., “lo pie” for “los pies”)
Lack of gender agreement (e.g., “las gatos™) .
Lack of singular/plural agreement (e.g., “el gatos™) k Qmst- ] ns—tﬂJ £ I"’D‘“’t
Incorrect verb form (e.g., “trata” for “trat6™) _ -
S'ubstitution of letter with similar sound (e.g., “b” for “v*) "}EDLfm 1@ tmls;m
Substitution of final letter (e.g., “jugal” for “jugar®)
Separation of words (e.g., “cuen to™) '
‘Omission of words
Incorrect capitalization

Spelling errors not phonemically correct
Used some English words

00RO

cooooxXxoEoOoOD

Observations of Child*s Work: ;& %L) Ffj_ﬁ F@\-cl‘a In h’vJJ}& J .
%tmg %@MLM 51'6 06%53""1)”«4 -
AL L(, ' )_‘ : N . \ I ;

selinin, ﬂoue o), Sle, ﬁm'ipL& Q;‘é
TS pben o el b

M e f—ez_ovhs;é'hm Vi i ) ;m P)oal

re
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Level 6: Child writes longer, more complicated sentences. Writing shows consistent
use of capital letters at the beginning of sentences and for proper names, and ending
punctuation. Writing shows mostly correct use of verb tenses and agreement of gender
and singular/plural. (There may be occasional errors.) Wntmg shows some use of accents
and symbols (may be inconsistent), The overall grammar is mostly correct.

Book title: Z"\ Mt oLZ jﬂnr‘ﬂ& Date Mastered S}éS/D}

Inventory of ertmg Behavmr.

Many self-corrections or erasures

Reversal of letters (e.g., “d” for “b™) :

Deletion of initial letter (e.g., “abla” for “habla”)

Deletion of medial letter (e.g., “v1to” for “visto™) Dl’nults foe gfm)ef’ Je ’L '%-
Deletion of word endings (e.g., “quiere” for “quieres”, “ciuda” for ““f
“ciudad”) di\ero 5: oo |

Deletion of final “s” (e.g., “lo pie” for “los pies”™)

Lack of gender agreement (e.g., “las gatos™)

Lack of singular/plural agreement (e.g., “el gatos™)

Incorrect verb form (e.g., “trata” for “trat6”)

Substitution of letter with similar sound (e.g., “b” for “v*") olﬂ’:l L‘i. fo]..L_”’ ‘QJ VMC-)_‘{‘\
Substitution of final letter (e.g., “jugal” for “jugar™)

Separation of words (e.g., “cuen to”)

Omission of words

Incorrect capitalization:

Spelling errors not phonemically correct

Used some English words

XX Oooo

COO0OC0COCODROOGOD
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FREQUENTLY ASKED QUESTIONS

.A!Qhabet]SIght Words Strand

Questton.

Answer:

- Question:

Answer:

- Why aren’t English names of letters accepted?

In E1 SOL, we are assessing the child’s Spanish literacy skills.

What do I do if a child tries to “sound out” sight words? - .
This section of El SOL assesses which words the child can recognize

_immediately, without any effort. Therefore, if a child tries to “sound

out” a word, it suggests that he or she cannot recognize the word without

effort.

Phonemic Awareness Strand

Orestion:

Answer:

Question:

Answer;

- Question:

Answer;

Question:

Answer;

Why are the El SOL activities different from the ECLAS (Early
Childhood Literacy Assessment System) activities?

Our experience with ECLAS taught us the importance of assessing the
earliest stages of phonemic awareness. The three activities in El SOL are
appropriate for beginning readers, and are designed to identify children
who may struggle with learning to read. -

Why aren’t the Phonemic Awareness activities leveled?
All children do not master these three activities in the same order. For

__instance, a child may master identification of final sounds before

' identiﬁcation of individual letter sounds.

For activities 2 and 3, is a response considered correct if the child gives a
letter name whose sound is phonemically correct, but the word would be
spelled incorrectly (e.g., /c/ for “sapo)?

Yes, activities 2 and 3 assess the child’s skill in heanng the sounds within
words, We are not assessing spelling.

Why are some “identified- by—letter-name spaces empty on the charts in
the Checklist? '

If the name of the letter is the same as the sound of the letter (e.g., “o” and

/of), the teacher cannot distinguish whether the child is saying the sound or

the name. In these cases, record the identification as “letter sound.”

~ Listening/Speaking Strand

Question:

Answer;

Why does EI SOL have a separate Listening/Speaking Strand? Why are

children assessed in listening and speaking every year? This is different
from ECLAS.

Through our experience with ECLAS, we have learned that listening skills
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Question:

are distinct from other skills. It is 1mportant to periodically assess.

listening skills to ensure that children are understandmg what they hear.

Does the child have to draw or write about the book?

Answer: No, you will assess comprehension only through verbal discussion of the
book.

Questioiz: Some children have to wait a long time before discussing the book. Can
they look at the book before starting the discussion?

Answer: Yes, they may glance through the book. However, they cannot read the
entire book, since in this activity we are assessing li stenmg comprehension
and verbal expressive language.

Reading Strand

Question: What if a child writes his or her response in English?

- Answer: Ask the child to write a response in Spamsh If the child is unable to write
in Spanish, note this in Observations.

Question: - What are the correct responses in the Level 1 environmental print book

_ (Cosas que veo)?
Answer: A correct response is any Spanish word(s) that identifies the i image. For

most of the images, there are several responses that are considered correct
(e.g., “bola”, “ pelota,” or “balén” for the picture of the ball), If the child
responds in English, ask what the picture is called in Spanish, and make a
note under Observations.

‘Writing Mechanics Strand

Question:

Answep:

Question:

Answer;

What if a child’s writing sample has characteristics from more than one
level?

Some writing does not fit exactly into the criteria for a particular level. -
Use your professional judgment to select the level that best matches the
child’s work, :

How do I deterinine the writing mechanics level in a case where the
content is complex, but simple wntmg mechanics (e.g., capitalization and -
punctuation) are missing?

For the Writing Mechanics Strand, do not consider the content or other
evidence of the child’s comprehension of the story. Use only the criteria
for each level of Writing Mechanics.
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Inside Front Cover of the Checklist: Sample teacher notations

_ "Mastery Dates
-Strand _ ‘ .
Level 1 Level 2 ‘Level 3 - - | Level 4 Level § Level 6 ©
‘Alphabet/ ) /
Sight Words : 5/as]ol
oo
Writing } . / | |
Mechanics s[2s]e! - _ .
Phonemic S-Las!m S'gQS!Q} .
Awareness Letter sound ID. Initiat solind or syllable ID. Final sound or syllable ID.
Listening Comprehension and Verbal Expressive Language
Kind. Comprehension ‘ nsightful Literal Confused
DateSES}o} Verbal Exp.Lang. ‘/Cﬁplete | Adequate Limited
. [ .
Gr. 1 Comprehension Insightful Literal ___ Confused
Date Verbal Exp.Lang Complete Adequate Limited
Gr.2 Comprehension Insightful Literal Confused
Dat_e Verbal Exp.Lang Complete Adequate Limited
Gr: 3 Comprehension Insightful Literal Confused
Date Verbal Exp.Lang Complete Adequate _Limited
Ms . Sarﬂl—}'ﬂm\o K Ar¥D-0/
Teacher D Grade Year
Teacher - 'Grade Year
Teacher Grade Year
Teacher Grade Year

'TEP Test Modifications:

Published by the Board of Education of the Clty of New York, 110 Livingston Street, New York, NY 11201, All rights
reserved, No part of this publication may be reproduced or distributed in any form or by any means, or stored in a database
or retrieval system, without the prior written permission of the publisher.
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CLASS RECORD SHEET

Teacher Name ' | Grade Date

Student name and L.D. Number Liferacy Comments

(You may use ATS labels) Development Level
o A/S: -
PA: Actl__ Act2__ Act3
LIST/SPEAK:
Comp: Insightful
Literal
Confused
Exp.Lan: Complete
Adequate
Limited

RERRNI

READ:
W/M:

As
PA: Actl__ Act2__ Act3___
LIST/SPEAK: '
Comp: Insightful
Literal

Confused

Exp.Lan: Complete
Adeguate
Limited

READ:
W/M:

A/S: - _ ,

PA: Actl__ . Act2_ Actd_
LIST/SPEAK:

Comp: Insight{ul
Literal

Confused

Exp.Lan: Complete

Adequate

Limited

NEEE

READ:
W/M:

A/S: _

PA: Actl___ Act2__ Act3
LIST/SPEAK:

Comp: Insightful

Literal

. Confused

Exp.Lan: Complete

Adeguate

Limited

NEREE

READ: _ _
WM -

Photocopy this chart. Attach ATS labels or fill in the student name and L.D. number. Fill
in the student’s mastery Ievel in each strand.
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