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An important message from the Dean regarding your rights:
Any student attending NYU who needs an accommodation due to chronic psychological, visual, mobility and/or learning disability, or who is deaf or hard of hearing should register with the Moses Center for Students with Disabilities at 212 998 4980, 240 Greene Street, www.nyu.edu/csd.

Meeting space: 
Tuesday: 194 Mercer (room 204) 



Thursday: Waverly (room 433)




& NYC schools and classrooms
Meeting times:         Tuesdays, 4:55 PM -6:35 PM




Thursdays, 4:55 PM – 6:35 PM, or mornings as scheduled

Instructors:   

Professors Joe McDonald and Keturah Kendrick
E-mail:        

joseph.mcdonald@nyu.edu



kjk242@nyu.edu
Office hours:       
McDonald: Drop by, Wednesdays, 4-6, East Building 635P     

                                 or by appointment



Kendrick: by appointment

Design of the Practicum
The Methods and Student Teaching Practicum in English Language Arts in fall 2011 is a 6-credit integrated experience of explicit ELA and general pedagogical methods instruction, mentored student teaching, and instructional rounds.  All aspects are guided by a Framework for Learning to Teach ELA.  Each of these components is explained briefly below.

The overall instructional team includes a full professor of teaching & learning (McDonald), an adjunct professor of English education who is also a tenured teacher of English at the Young Women’s Leadership School of East Harlem (Kendrick), your assigned cooperating teacher, and your assigned supervisor.  All share an overall set of goals for your development as an ELA teacher that are presented below in a Framework for Learning to Teach ELA.  
ELA Methods
Good ELA teachers are knowledgeable about how students best learn the literary, linguistic, and cultural content  that comprise the 21st century ELA curriculum.  They also have a toolkit for teaching them how ro read and write effectively, as well as speak and listen effectively.   In the end you will acquire your knowledge of these things and your toolkit from multiple sources that include all your English Education coursework, your pre-student teaching fieldwork, your two semesters of student teaching, and this integrated Practicum.  Of course, you will continue to add to what you know as your teaching practice develops after graduation from NYU.
Explicit methods instruction will happen in the Practicum as a regular part of the Tuesday seminar sessions, and many of the Thursday sessions.   Most of the Practicum readings (Burke, Walser, and Fisher, et al.) are also explicitly focused on ELA methods.

General Methods 
Good secondary teachers of all subjects also have a toolkit of general methods. These relate to such crucial areas as classroom management, lesson and unit planning, assessment, and differentiation of instruction.   The Practicum will explicitly teach these general methods too – as will all your fieldwork and much of your coursework.  The Lemov reading as well as some others will focus especially on general methods.
Mentored Student Teaching

As do all cognitive apprenticeships, student teaching involves immersion in a complex setting where you will acquire not only explicit knowledge, but also tacit knowledge that leaks into your consciousness from multiple sources – not just through what we call the head but through the whole body and all its senses.  One of the reasons we put so much emphasis on reflection in student teaching – pressing you in your weekly online communications to step back from your experiences and try to say what they mean – is to highlight this tacit knowledge and make it available for connection with other knowledge.

Because the learning agenda of student teaching is tacit as well as explicit, you must be in an important sense your own chief coach, one who actively pursues a learning agenda that is not just laid out in the Framework and in your cooperating teacher’s and supervisor’s advice, but also to a significant extent sensed by you as you notice what’s all around you – in the classroom, the school as a whole, and even the community.  To keep your sensing keen in this regard, you must engage multiple mentors in the setting.  Student teachers who get the most out of their placements often ask their cooperating teachers to help them arrange visits to other English teachers at the school, and also teachers of other subjects, for example, social studies, special education, English as a second language, and even science and math teachers.  They often make a point of introducing themselves to the principal and even asking him or her to evaluate their teaching at some point near the end of their student teaching .  They often do the same with the school’s literacy coach or English Department head.   And they volunteer to get to know other teachers by attending staff planning meetings and IEP meetings.  
No two student teaching experiences are alike, and none can be exactly plotted in advance.  However yours may unfold in the end, it will yield far more learning opportunities for you if you work to develop the following three attitudes:
· Openness to being mentored (which at times may require that you suspend your assumptions, even your disbelief, and abandon all defensiveness)

· Eagerness to exploit all learning opportunities - not just the obvious ones like teaching a lesson you planned yourself, but ones that may at first not seem so rich.  The latter might include teaching a lesson that your cooperating teacher or a team of teachers planned, attending a team planning meeting, tutoring a struggling student, grading a set of papers you did not assign, and handling attendance records.
· Willingness to practice reflecting on your development as a teacher through unfailingly weekly correspondence with your supervisor and the seminar leaders, and working to perfect reflective thinking and writing.
Instructional Rounds 
You may have heard of or even witnessed what are called medical rounds.  Led by a senior MD, medical rounds involve medical interns making and discussing low-inference observations of patients in a teaching hospital.  Instructional rounds in teacher education involve group visits by student teachers to classrooms that have been selected to highlight certain practices or facets of teaching and learning (DelPrete, 2010; City, Elmore, Fiarman, & Teitel, 2009).  As with medical rounds, low-inference observation data is the primary vehicle for learning in instructional rounds, and you will learn how to observe and record observations in low-inference ways in the practicum.  Low-inference transciption – for example, of peers’ teaching and of students’ learning – is increasingly common as a strategy for teachers’ ongoing professional development and school improvement in many school districts and charter schools.  In New York City, for example, it is the foundation of school data teams.  
The practicum will convene a series of rounds in schools across the city and nearby – roughly once every two weeks.  Each will have a particular focus – for example on the practice of starting up school (September 15), or on reading (September 22), or on writing.  Some of the foci will relate to different curricula in ELA (for example the Teachers College Reading and Writing Workshop, the Expeditionary Learning Schools (ELS) methods, and the Doug Lemov no-excuses pedagogy widely used in charter schools.  Teachers from the schools will help plan the rounds.  All rounds will be conducted on Thursdays, either morning or afternoon (with no evening seminar scheduled on that day).  All Practicum students are expected to attend two rounds (or to work out in advance comparable alternative experiences if absolutely necessary).  You should advise your cooperating teachers well in advance if the rounds you attend will conflict with your scheduled responsibilities in school.  
Framework for Learning to Teach ELA 
The following Framework which guides learning in the practicum is based on DRSTOS-R, a holistic and domain-based assessment of teaching that was developed by the NYU Teacher Education Program as a tool for assessing its own effectiveness (Tobias & Pignatosi, 2009).  DRSTOS-R is based in turn on the Framework for Teaching developed by Charlotte Danielson (2011, revised edition).  This is now the most widely used framework for teacher education and teacher evaluation in the United States.  Your supervisor will use DRSTOS-R as a summative assessment of your student teaching, and will share the results with you.  However, most of your work in the practicum will focus more specifically on the Framework for Learning to Teach ELA.
Note the shading in the Framework.  It signifies a view on the part of the practicum instructors that the shaded domains are leading ones, and the unshaded lagging ones.  While the practicum works on all four domains at once and expects you to do the same, it expects to see growth first in the shaded ones.

Note also that the challenge levels are merely suggestive, based on typical teacher growth.  However, teachers develop in untypical and non-linear ways, so your personal challenge levels are likely to vary from these.

Framework for Learning to Teach ELA
Steinhardt School of Culture, Education, and Human Development

New York University
	Challenge level 
	1. Planning &

Preparation 
	2. Classroom Environment

	3. Instruction 
	4. Professional

Responsibilities

	1
	Scouting for good ELA teaching materials
	Giving good directions
	Doing Vegas (flashy moments that galvanize attention and interest)

	Forming collegial relationships

	2
	Matching materials with appropriate methods
	Engaging students off-line (e.g. in the hallway, or after class)

	Presenting and launching class or homework assignments 
	Studying students as unique learners

	3
	Planning coherent lessons
	Gaining students’ attention and hooking their interest
	Unbundling complex ideas or texts
	Understanding the classroom as a complex ecology


	4
	Aiming lessons at standards-based learning outcomes in ELA
	Situating yourself physically for power, proximity, and contact

	Eliciting and building on students’ oral responses to texts
	Understanding the school as a complex ecology

	5
	Connecting lessons into coherent multi-lesson units
	Dealing publicly with error or misconception
	Teaching effective reading strategies in direct or embedded ways

	Knowing the community context(s) of the school

	6
	Planning different activities for different student paths to achieving ELA standards

	Dealing with “talking” or other distracting behavior 
	Teaching toward mastery of standard English usage
	Presenting evidence of teaching and student learning for peer review



	7
	Thinking through alternative conceptual paths to ELA content mastery
	Reflecting in action – assessing situations while teaching and revising plans accordingly
	Responding in a targeted and effective way to student writing
	Participating in undefensive and reflective discussions about teaching and learning outcomes


	8
	Using assessment data to inform planning
	Using assertive interactions (e.g. cold calls, pressing questions, putting students on the spot)

	Structuring independent reading assignments for completion and understanding
	Working undefensively and collaboratively with parents

	9
	Mining for rich ELA materials and methods
	Getting the working ratio right – how much you do versus how much they do

	Organizing class time for efficient and effective peer-supported learning 
	Using data to re-consider basic assumptions


Required Texts
The main texts (with complete citations in the Reference section of the syllabus) are as follows:

· Jim Burke, The English teacher’s companion, 3rd edition (Heinemann)
· Doug Lemov, Teach like a champion (Jossey-Bass)
· Nancy Walser (Ed.), Spotlight on technology in education (Harvard Education Press)
· Douglas Fisher, Carol Rothenberg, and Nancy Frey, Language learners in the English classroom (National Council of Teachers of English)
These works will be read in their entirety or near entirety in preparation for seminar activities.  All are available in the NYU Bookstore.

Additional short readings are also required as noted below, and are downloadable at the practicum Blackboard site.

When a reading is due, please bring the book or article copy, etc. to class with you.

A number of other recommended readings are listed below, following the List of References.

Grading Policy
A single grade will be assigned for the entire practicum experience, though it will appear as two separate grades on your transcript (for ENGED-GE 2041 and ENGED-GE 2911).  The grade will be jointly agreed upon by the seminar instructors, your supervisor, and your cooperating teacher.  Note that at least one of the seminar leaders, and the supervisors meet together monthly to consult on your progress, and they also stay in close touch with your cooperating teacher.
Criteria for assessment are as follows:

	Being There
	· Attendance at all seminar sessions

· Participation in at least 2 rounds

· Attendance and avid participation in student teaching

· Weekly online communication with supervisors and seminar instructors

	Completing assignments successfully


	· For seminar (assigned by instructors)
· For student teaching (assigned by supervisor)
· For student teaching (assigned by cooperating teacher)

	Making progress in your development as a teacher
	· As indicated by your supervisor’s reports

· As indicated by your cooperating teacher’s reports

· As indicated by your self-reports (weekly and culminating)



.  
At mid-term, practicum members will receive one of three non-binding grades.  Most will get UE (unable to evaluate) which merely signals that crucial parts of the student teaching lie still ahead, C to signal that something important is amiss and a conference is called for, and F to signal that continuing in the teacher certification pattern seems in doubt (for reasons that may range from the candidate’s failure to engage to a misfit between the candidate’s talents and the demands of the teaching profession).
Practicum Assignments
· All practicum members will complete all readings by their due dates, with penalties for lateness.  Assignments are posted in the syllabus on the day due, but they should be sent to the instructors via Blackboard before the seminar meets.  This is how punctuality will be assessed.
· All practicum members will communicate weekly with their assigned supervisor (with cc to seminar leaders) in the format required by the supervisor.  The purpose of this communication is to practice reflection on your development as a teacher, to ensure that the supervisor can take account of this development in his or her coaching, and to surface and resolve any problems that arise in your placement.
· All practicum members will complete 3 low-inference transcriptions (LITs) based on observations within their placement setting or a rounds setting – due as noted in the syllabus.

· All practicum members will complete an annotated unit plan documentation as a mid-term signal of their toolkit and their domain-one development.  Multiple formats are acceptable.  The unit may be one that Practicum members themselves have designed (particularly for Student Teaching 2 members), but may also be one that they have designed in collaboration with their cooperating teacher, or one that someone else designed and taught – for example, their cooperating teacher or another teacher whom they interviewed and observed.  In any case, the plan must include a graphic overview with major activities noted, a set of learning goals keyed to the Common Core Standards, at least one specific lesson plan, an overall assessment plan, and a sample of student work. The emphasis of this assignment is less on your own planning and more on your sense of planning.
· All practicum members will present evidence of growth in three skills areas represented in the shaded domains of the Framework.  One must be a high-challenge area (as self-defined) and another a low-challenge area (also self-defined).  Evidence may include video clips, sound clips, interview data (for example, of students or cooperating teacher), student work samples or other growth data, supervisor’s observation feedback, or still other forms of evidence that seem to you appropriate. The evidence will be presented for a face-to-face peer and expert review, and also submitted to the practicum instructors in a five-page summary document with attachments as needed.

Seminar and Rounds Sessions
September 6.  SEMINAR
Practicing low-inference transcription.

Introductions

Teaching in an age of accountability (Keturah on India and East Harlem)

Teaching and Learning in a standards-based way (Joe on the NYU Framework for Learning to Teach ELA, and the Common Core Standards)
Essential practice this week in the practicum: low-inference transcription with a focus on what your cooperating teacher is doing and saying, and on what the students in your focal class are doing and saying.
September 8.  SEMINAR   
More time on the syllabus.  Read it carefully and prepare questions as needed.

Meeting Burke and Lemov
More on low-inference transcription.  Make sure you’ve practiced.
Signing up for Rounds.

Required reading:  Read (in this order, so as to begin a dialogue in your mind between Burke and Lemov) Burke, chap. 25; Lemov, chaps. 1 & 2; Burke, chap. 22; Lemov, Intro.   
September 13. SEMINAR
Focus on starting up a new classroom environment: What’s happening now at Young Women’s Leadership School, and at your school?
Required reading:  Read Burke, chapter 24, Appendices A-H.
Assignment due: First low-inference transcription, your choice of setting.  Focus the observation on starting school.  Submit via Blackboard before the seminar, but bring a paper copy to class.
Essential practice this week: looking across your school at procedures and routines. Interview teachers you bump into.  Make a long list.
September 15.  ROUNDS

Meeting at Young Women’s Leadership School of East Harlem.  Take the 6 train to 103rd.  Walk to 106th.  Turn left toward Park Ave.  Address is 105 E. 106th.  Elevator 3 to 9th floor to sign in. 

Focus on starting the year: designing the classroom, working out the systems, establishing routines, setting norms, working on the tone of interactions, assessing students’ needs.  
September 20.  SEMINAR 
Putting our lists together. 
Classroom management: preparation, intervention, and “TheDeal”

Required reading: Lemov, chapters 3, 4,  5, 6, & 7 with video clips.

Essential practice this week: looking for signs of The Deal at work in your school.
September 22.  ROUNDS
Meeting at New Design High School in the Seward Park Complex on the Lower East Side.  Take F train to Delancey Street, walk one block south to entrance to ND on Grand St. 
Teaching reading and writing.
September 27.  SEMINAR
Different ways to teach a text.

Read Walser (Ed.), Spotlight on Technology, whole book.  Mark it up as for a  seminar.  
Essential work now: finding a unit to document for your mid-term annotated unit description (due in just two weeks).  For preparation, read Burke on unit planning, chap. 10.
September 29.  SEMINAR

More about teaching with texts, including poetry.

Read Burke’s eclectic chapter 4.  Read it all, but find three small chunks that you want to explore in a small group of others.  Also create three interpretive questions that you will use in a seminar focused on the chapter.

October 4.  SEMINAR
Teaching reading to students who can’t read well.
Reading posted on Blackboard.
Also, read Lemov, chapters 10, 11, 12.

Assignment due: second low-inference transcription.  Focus on a single student.  One possible format is a classroom-based LIT that focuses on one of your students whom you’re trying to figure out and help.  Another possible format is the Stanford Student Reading Protocol (see Blackboard).
Essential practice this week in the practicum: studying the reading weaknesses and learning strengths of a student in your class who can’t read well.  Tutor him or her if possible.
October 6.  ROUNDS
Meeting at East Side Community Middle and High School, 420 East 12th St., between First Avenue and Avenue A.   
Introduction to the Teachers College Reading and Writing Workshop model.
Reading posted on Blackboard.  
October 11.  HOLIDAY

October 13.  SEMINAR
Checking in on progress, using the Framework for Learning to Teach ELA.

October 18.  SEMINAR

Teaching Writing.
Looking more deeply at the Common Core Standards.

Read Burke, chap. 7.

Additional reading at Blackboard.

Annotated unit plan description due – submitted electronically before class.
Essential practice in the practicum this week: Somehow, some way, experience teaching writing and teaching standard English usage.

October 20.  
More on teaching writing.

Focus also on teaching standard English usage.

.

Required reading: Burke, chapters 6 & 9; and additional text downloaded from Blackboard

Also the third low-inference transcript (LIT) is due.  Your choice of focus, based on the NYU Framework for Teaching ELA.   
October 25.  SEMINAR
Focus on teaching English language learners.

Read  Fisher, Rothenberg & Frey, all chapters. 
Essential Practice: Find an English language learner to study and possibly tutor or otherwise work with.

October 27.  ROUNDS
Meeting at MS 131, the Dr. Sun Yat Sen School, 100 Hester St. Take the D train from West 4th to Grand St.  Exit at Grand and Chrystie.  Look for large modernistic school.
Focus on Teaching English Language Learners.

November 1.  SEMINAR

Focus on English language learners

Read English language learners, background material:
http://steinhardt.nyu.edu/teachlearn/mms/english_language_learners
Essential Practice: Find an English language learner to study and possibly tutor or otherwise work with.

November 3.  SEMINAR

Focus on vocabulary development: why and how
Read Burke, chapters 5 & 18.

Essential Inquiry:  How do your students speak to each other?  How do they speak to teachers?  When, if at all, do they code switch?  Find specific examples of code switching to share and explore.

November 8.  PROFESSIONAL DEVELOPMENT DAY AT YOUR SCHOOL.  No additional Seminar.
Election Day is traditionally a professional development day for NYC teachers.  Arrange with your Cooperating Teacher to participate in all the day’s activities.  If for some reason, that is not possible, speak well in advance to one of the practicum co-instructors, and they will arrange a rich alternative placement for you. 
November 10.  SEMINAR

A simulation of scoring the New York State Regents Exam in ELA.

Download reading/activity from Blackboard.
November 15.  SEMINAR

Focus on assessment in ELA
Working with and toward the 8th grade assessment

Essential practice this week: studying your class data with your cooperating teacher.  Ask early for access to this data, and help in interpreting it.  Your cooperating teacher might refer you to the school’s data coach, or suggest that you observe the school’s data team.
November 17.  ROUNDS

Meeting at Young Women’s Leadership School of East Harlem.  8 – noon. Take the 6 train to 103rd.  Walk to 106th.  Turn left toward Park Ave.  Address is 105 E. 106th.  Elevator 3 to 9th floor to sign in. 

Focus on academic press – pushing kids to go deeper.  
November 22.  Seminar

More work with the Common Core Standards and student work samples

Bring 4 copies to class of two pieces of student work from your class responding to the same assignment, plus a copy of the assignment that elicited it.  One of the pieces should have been assessed as being at or above standard, and the other one at below standard.  The assignment need not have been one you devised.
Essential Practice.  Develop a routine of documenting your growth on Framework skills.

November 24.  Holiday.
November 29.  SEMINAR

Focus on assessment in ELA.

Read Burke, chaps. 11 & 14.
Essential practice this week: assessing yourself as a learner.  Count the ways.
December 1.  Rounds
Meet on campus. Travel together via NJ Transit to the Great Oaks Charter School in downtown Newark.  

Focus on Lemov pedagogy.

Download reading at Blackboard.

December 6.  SEMINAR

Focus on working with parents.

Required reading:  Burke, chap. 26, plus additional text on Blackboard. 
Essential Practice this week in the Practicum: preparing for the final assessment.
December 8.  ROUNDS

Meeting at Washington Heights Expeditionary Learning School.  511 182nd St.  Take the A train to 168th, and change to the 1.  Exit at 181st St.
Focus on learning the ELS ELA systems.

December 13.  SEMINAR
Peer and expert review of your Framework evidence.

Five-page summary (with attachments as needed) of your framework evidence due today via Blackboard.  Five copies of all presentation materials must also be brought to class.
December 15.   SEMINAR

Final ceremonies.
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