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achicvcmcnt nioti\,ation Ilourishcs \$-hen youngsters arc 
trainetl to hccomc inrlclli~nclent rrotii tlicir lamilies. Tlicsc 
studies suggested tliat lor LVIiitc American students, 
achicvc~iicnt-oricntctl inclividuals were motivated in tlic 
context ofattrmpting to gain itidcpcliclelicc from thr fam- 
ily. Hcnc.e, according to tliis model, arhicvemcnt nioti\.a- 
tion ancl individualism are highly correlatrd. In contrast, 
we have lountl in tlic course of several s t ~ ~ d i c s  that suc- 
ccssful Latino students arc typically highly ~iiotivatcd to 
achicvc for- thcir familics ( M .  Suarcz-C)rozco, 1089: 
Sulrez-Orozco I% Si~uircz-Orozco, 1995, 200 1 ). Using a 
variety oS mcthoclologies (inter\,ic\vs, ethnographies, pro- 
jective narrative techniques, ancl others). we have fot~ncl 
that a priucipal stated motivation for being succcsslul aca- 
demically is a desire to help family and community Fur- 
ther, we have lou~id that Latino students (more so than 
lor Chinese or Haitian students) perceive that receiving 
the help of others is critical to their success (Sulrez- 
Orozco, Sulrez-Orozco, & Tocloro\.a, in press). 

Thc Fnt~lily 

In all social s).stenis, tlie family is a basic structural unit. 
Indeed, the l;\niily is the most significant gravitational 
field in the livrs of young people. Famil!, cohesion ant1 
thc maintenance o l a  well-lunctioniug systcni olsupervi- 
sion, authurit): and mutuality arc perhaps the most po\v- 
crful lactors in shaping the well-being and future 
outcolncs o l  all children, Latino and non-Latino alike. 
Although parents play the central rolc in traditional t\r.o- 
parent nuclear mainstream American family systems, 
Latino families often involve a larger cast of characters. 
For Latino immigraut families. extended famil!. m e n -  
hers-godparents, aunts. uncles, older cousins, and the 
like-are often critical sources of tangible instrumental 
and emotional support. 

Families can support children's schooling in a variety 
of\$-ays. At a minimum, gootl parenting prc3vides an emo- 
tional sale haven lor childrcn, lostcring the development 
of a health), sense of belonging, self-esteem, and eniotional 
\veil-being. M'entzel (1999) dcconstructs the key elements 
of parental support for acadcmic adjustnicnt. She notes 
that parents concretely support educational outconies b!. 
maintaining a value of education a~icl establishing a stan- 
dard of espcctations regartling thr minimum acceptable 
standard for grades or lor level o l  educational pursuit. 
kVentzrl also argucs that parelits arc crucial in their ability 
10 makc etlucational opportunities ant1 resources a\-ailablc. 
Further, parents establish expectations about appropriate 
behaviors and attitutles vis-a-vis school authorities and 
peer interactions. L~stly, by actively scallc)lding tlicir chil- 
dren as they completc assignments, parents can ofScr role 
~iiodeling in ho\v to be successful in scl~oul. 

Parents with highcr cdt~cational Ic\.els arc ahlc to pro- 
vide a variety of resources to tlicir cliildrcn t h a ~  pliice 
them at a clear acl\.antagc. As notcd earlier, there is a 
clircct rclationsliip bct\rcen parental eclucatioti and pcr- 
lormancc on achievement tests, grades. ant1 dropping out 
(Bourdicu &r Passcron, 1977; Jcncks et at., 1972; Macla~~s 
I% Clarke, 1998). Their chilclrcn tend to enter school \r'itli 
niorc sophisticated vocahuliirics, higher literacy Icvcls, 
and computer skills. Further, better educated parents 
kno\\~ firsthand how to play the academic game, allowing 
them to actively scalfc~ld homework assign~ncnts, advo- 
catc lor their children with terichcrs, and provide private 
SAT instruction, as \r,cll as accrss collcgc patli~zay infor- 
mation and the like (Suarez-Orozco I% Siiirez-Orozco. 
LOO1 ). 

Latino parents who work long hours and may have 
limited schooling are at a distinct disadvantage in tliis 
regard. Stanton-Salazar (2001) round that although low- 
income Mexican immigrant parents highly valued cduca- 
tional success for their chiltlrcn, few of them actually 
understootl their childrcns scliool experiences or the rolc 
thcy as parents had in liicilitating thcir children's accrss 
to postsecondary education. Although Latino parents gcn- 
crally have high educational aspirations lor their childrens 
education. thcy are oftcn unable to tangibly support tlicir 
childrcn in ways that arc congruent witli Amcrican ci11- 
tural niodels and expectations. Many come from tradi- 
tions that reirere school authorities and expect parcnts to 
keep a distance from the day-to-day \rorkings of thcir 
child's education. This stands in sharp contrast to U.S. 
expectations of parental itivolvenicnt, whereby "good" 
parents arc expected to volunteer in tlie classroom or as 
fundraisers, acti\.ely help witli parent-child home\r:ork 
projects, and advocate lor thcir children. Most Latino 
immigrant parents considcr i t  presuniptuous to impose 
thcir expectations onto teachers. Unfortunately, teachers 
often interpret this distance ancl respect as lack o l  caring 
oti the parent's part and ma), judgc thcir childrcn iiccortl- 
iugly (Lopez, 2002). 

Because no family is an islnntl, its cohesion and function- 
ing arc enhanced when the family is part of a larger com- 
munity displaying effective fornis of \%.hat Fclton Earls 
(1997) has ter~ned "comnlunity agcnc):" Likc\r.isc, citl- 
tural psychologist George Dc \'os ( 1992) has argued tliat 
culturally constituted pattcrns 01- cornmunit). cohesion 
ancl supervision call "immunize" immigrant youth from 
the mew toxic elements in thcir ~ icw scttings. This line of 
research suggests that when co~ i im~~n i t i e s  arc cohcsivc 
ancl when adults within the community can monitor 
),c)utigstrrs' acti\,itics, the). will tcntl to do  better. Earls 
















