








Cornerstone Fifth Year Evaluation Report 

 133 

Stamford 

A new Superintendent assumed 

leadership of the Stamford School District 

in the summer of 2005. Stamford is in the 

process of developing a district-wide 

literacy program, and mandates the 

Houghton Mifflin series.  

Stamford teachers were trained in 

two major initiatives prior to Cornerstone’s 

introduction in the district: Responsive 

Classrooms, which promotes a supportive 

and positive social and learning climate, and 

the Columbia University Reading and 

Writing Workshops. 

Stark Elementary uses ‘Voyages,’ a 

language based math program.  

 
 

  

 

 

 

The Stamford Public School District has a total 
enrollment of 15,130 students (23% African American, 
42% White, 28% Hispanic, and 6% Asian) in 20 schools 
(12 elementary).  Forty-four percent of students are eligible 
for free or reduced-price meals and 17% participate in 
Bilingual Education and ESL classes. 
 
Hart School enrolls 490 students across grades K to five 
(31% African American, 30% White, 31% Hispanic, and 
8% Asian).  Fifty-five percent of students are eligible for 
free or reduced-price meals and 13% participate in 
Bilingual Education and ESL classes. 
 
Springdale School enrolls 567 students across grades K to 
five (15% African American, 44% White, 35% Hispanic, 
6% Asian, and 0.5% Native American).  Fifty-seven percent 
of students are eligible for free or reduced-price meals and 
16% participate in Bilingual Education and ESL classes. 
 
Julia A. Stark School enrolls 608 students across grades K 
to five (32% African American, 28% White, 34% Hispanic, 
and 7% Asian).  Fifty-eight percent of students are eligible 
for free or reduced-price meals and 19% participate in 
Bilingual Education and ESL classes. 
 
Stillmeadow School enrolls 605 students across grades 
Pre-K to five (36% African American, 35% White, 19% 
Hispanic, 10% Asian, and 0.3% Native American).  Forty-
five percent of students are eligible for free or reduced-price 
meals and 10% participate in Bilingual Education and ESL 
classes. 
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Talladega 

  In 2000-01, Talladega began 

implementing the Alabama Reading Initiative 

(ARI).  All elementary schools in the district 

have adopted ARI.  ARI is a multi-year 

initiative that provides schools with literacy 

professional development in the form of an 

initial 2-week training session focused on the 

five components of balanced literacy.  A school-

based reading coach who works with small 

groups of at-risk children is assigned to the 

school and walk-throughs of the school and 

classrooms are also a part of ARI. Re-

certification of the training takes place every 

three years.   

For the past two years, Talladega has 

also been involved in Curriculum Mapping with 

the intent of creating a K-12 curriculum for the 

district. In 2004 –05, Talladega adopted 

Passport Voyager (Voyager), an intervention 

program (a component of Reading First) 

targeting at-risk students.  Voyager was adopted 

during the 2004-05 school year and has not yet 

been used universally.  Training has been provided to school staff district-wide on both 

Voyager and Curriculum Mapping.  In the past, the district has also provided training to 

teachers for other programs such as Talents Unlimited, WOW, and the 6-Traits writing 

system.   

Both Stemley and Sycamore are using the Rigby reading series for early grades 

and McMillan McGraw -Hill text for grades three through six. Stemley has also adopted 

Right Skills (a phonic based instruction program that is being used occasionally), Write 

Skills (their intervention program for students needing additional help), and Lucy Calkins.   

The Talladega County Public School District 
has a total enrollment of 7871 students (40% 
African American, 59% White, 0.6% Hispanic, 
0.2% Asian, and 0.1% other) in 18 schools 
(eight elementary). Sixty-two percent of 
students are eligible for free or reduced-price 
meals.  Less than 1% participates in Bilingual 
Education and ESL classes. 
 
BB Comer Memorial Elementary School 
enrolls 655 students across grades K to six 
(25% African American, 73% White, 1% 
Hispanic, and 0.5% other).  Sixty-six percent of 
students are eligible for free or reduced-price 
meals and none participate in Bilingual 
Education and ESL classes. 
 
Munford Elementary School enrolls 639 
students across grades K to five (29% African 
American, 71% White, and 0.6% Hispanic). 
Sixty-three percent of students are eligible for 
free or reduced-price meals and none 
participate in Bilingual Education and ESL 
classes. 
 
Stemley Road Elementary School enrolls 524 
students across grades K to six (68% African 
American, 30% White, and 2% Hispanic).  
Eighty percent of students are eligible for free 
or reduced-price meals and none participate in 
Bilingual Education and ESL classes. 
 
Sycamore School enrolls 239 students across 
grades K to four (56% African American, 44% 
White, and 0.4% Hispanic).  Eighty-five 
percent of students are eligible for reduced-
price meals and none participate in Bilingual 
Education and ESL classes. 
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APPENDIX E. AVAILABLE TEST DATA FROM EACH CORNERSTONE DISTRICT  
 1999-2000 2000-01 2001-02 2002-03 2003-04 2004-05 2005-06 

Jackson 

Terra Nova grades 3-5 
[Stu] 

Mississippi Curriculum 
Test (MCT) in Reading 
and Language grades 2-5 
[Stu and Sch] 

Mississippi Curriculum 
Test (MCT) in Reading 
and Language grades 2-5 
[Stu and Sch] 

Mississippi Curriculum 
Test (MCT) in Reading 
and Language grades 2-5 
[Stu and Sch] 

Mississippi Curriculum 
Test (MCT) in Reading 
and Language grades 2-5 
[Stu and Sch] 

Mississippi Curriculum Test 
(MCT) in Reading and 
Language grades 2-5 [Stu and 
Sch] 

Mississippi Curriculum Test 
(MCT) in Reading and 
Language grades 2-5 [Stu and 
Sch] 

Talladega 

Stanford Achievement Test 
(SAT-9) in Reading and 
Language grades 3 and 4 
[Sch] 

Stanford Achievement Test 
(SAT-9) in Reading and 
Language grades 3 and 4 
[Sch] 

Stanford Achievement Test 
(SAT-9) in Reading and 
Language grades 3 and 4 
[Sch] 

Stanford Achievement Test 
(SAT-10) in Reading and 
Language grades 3-5 [Sch 
and Stu] 

Stanford Achievement Test 
(SAT-10) in Reading and 
Language grades 3-5 [Sch 
and Stu] 
Alabama Reading and 
Mathematics Test (ARMT) 
grade 4 [Stu] 

Stanford Achievement Test 
(SAT-10) in Reading and 
Language grades 3-5 [Sch 
and Stu] 
Alabama Reading and 
Mathematics Test (ARMT) 
grades 3 and 4 [Stu] 

Stanford Achievement Test 
(SAT-10) in Reading and 
Language grades 3-5 [Sch 
and Stu] 
Alabama Reading and 
Mathematics Test (ARMT) 
grades 3-5 [Stu] 
Alabama Direct Assessment 
of Writing grade 5 

Bridgeport  

 DRA grades 1-3 [Stu] 
Connecticut Mastery Test 
Reading and Writing grade 
4 [Stu and Sch] 

DRA grades K-3 [Stu] 
Connecticut Mastery Test 
in Reading and Writing 
grade 4 [Stu and Sch] 

DRA grades K-3 [Stu] 
Connecticut Mastery Test 
in Reading and Writing 
grade 4 [Stu and Sch] 

DRA grades K-3 [Stu] 
Connecticut Mastery Test 
in Reading and Writing 
grade 4 [Stu and Sch] 

DRA grades K-3 [Stu] 
Connecticut Mastery Test in 
Reading and Writing grade 4 
[Stu and Sch] 

DRA grades K-3 [Stu] 
Connecticut Mastery Test in 
Reading and Writing grades 
3-5 [Stu and Sch] 

New Haven 
 

  DRA grades K-3 [Sch]  
Connecticut Mastery Test 
in Reading and Writing 
grade 4 [Sch and Stu] 

DRA grades K-3 [Stu]  
Connecticut Mastery Test 
in Reading and Writing 
grade 4 [Stu and Sch] 

DRA grades K-3 [Stu]  
Connecticut Mastery Test 
in Reading and Writing 
grade 4 [Stu and Sch] 

DRA grades K-3 [Stu]  
Connecticut Mastery Test in 
Reading and Writing grade 4 
[Stu and Sch] 

DRA Grades K-3 [Stu] 
Connecticut Mastery Test in 
Reading and Writing grades 
3-5 [Stu and Sch] 

Springfield 

 Massachusetts 
Comprehensive 
Assessment System 
(MCAS) grade 3 

Massachusetts 
Comprehensive 
Assessment System 
(MCAS) grade 3 and 4 
[Sch] 

DRA grades K-3 [Stu] 
(data for one Cornerstone 
school is missing from file) 
Massachusetts 
Comprehensive 
Assessment System 
(MCAS) grade 3 and  4 
[Stu and Sch] 

DRA grades K-3 [Stu] 
(file is not complete, 
missing data for both 
Cornerstone schools) 
Massachusetts 
Comprehensive 
Assessment System 
(MCAS) grade 3 and 4 
[Stu and Sch] 

DRA grades K-3 [Stu]  
Massachusetts 
Comprehensive Assessment 
System (MCAS) grade 3 and 
4 [Stu and Sch] 

DRA grades K-3 [Stu] 
Massachusetts 
Comprehensive Assessment 
System (MCAS) grades 3 and 
4 [Stu and Sch] 

Horry 
County 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu] 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu] 
 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu] 
 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu and Sch] 
 
 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu and Sch] 
Measures of Academic 
Progress (MAP) grades 2-5 
[Stu and Sch] 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu and Sch] 
Measures of Academic 
Progress (MAP) grades 2-5 
[Stu and Sch] 

Palmetto Achievement 
Challenge Test (PACT) 
grades 3-5 [Stu and Sch] 
Measures of Academic 
Progress (MAP) grades 2-5 
[Stu and Sch] 

Muscogee 
County 

     Criterion-Referenced 
Competency Tests (CRCT) 
grades 2-5 [Stu and Sch] 

Criterion-Referenced 
Competency Tests (CRCT) 
grades 2-5 [Stu and Sch] 

Stamford 

     DRA grades K-3 [Stu]  
Connecticut Mastery Test in 
Reading and Writing grade 4 
[Stu and Sch] 

DRA grades K-3 [Stu]  
Connecticut Mastery Test in 
Reading and Writing grades 
3-5 [Stu and Sch] 

 Note: Gray shaded areas are years before Cornerstone was implemented in each district. 
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APPENDIX F. SUMMARY OF PREVIOUS FINDINGS 

To date, we have produced four annual evaluation reports covering five years of 

Cornerstone work.  Table A29 indicates which schools and districts were considered in the previous 

evaluation reports.   

Table A30. Cornerstone Sites and IESP Evaluation Reports 

IESP Evaluation Report  
1st Yr Report 

SP 03 
2nd Yr Report 

SP 04 
3rd Yr Report 

SP 05 
4th Yr Report 

SP 06 

 
Cornerstone District 

00-01 
Schools 

(Cohort A) 

01-02 
Schools 

(Cohort B) 

02-03 
Schools 

(Cohort C) 

03-04 
Schools 

(Cohort D) 

04-05 
Schools 

(Cohort E) 
Cleveland, OH 2 2 2 2  
Philadelphia, PA 2     
Jackson, MS* 3 3 3 3 4 
Talladega, AL 2 2 2 2 4 
Trenton, NJ 2 2 2 2  
Bridgeport, CT  2 2 2 2 
Greenwood, MS  2 2 2 2 
Dalton, GA   2   
New Haven, CT   2 2 4 
Springfield, MA   2 2 2 
Horry County, SC **    2 4 
Shannon County, SD**    4  

Total Cornerstone Schools 11 13 19 23 22 
Total schools in evaluation -- 12 18 16 22 

* Of Jackson’s three Cornerstone schools, only Lake has been consistently included in the IESP evaluation; Watkins was added to 
the evaluation in 2004-05. French withdrew from the initiative and thus the evaluation the same year. 
** Horry County schools that began in 03-04 and remained in Cornerstone were added to the evaluation in 2004-05. Shannon 
County schools were never included in the evaluation. 
 

 

Our First Year Evaluation Report (January 2003) focused on the first two Cornerstone 

cohorts in their first and second years of implementation, and indicated that the implementation of 

Cornerstone was proceeding on target.  The report highlighted Cornerstone’s strengths, including 

the quality and depth of Cornerstone professional development opportunities, the commitment and 

capacity of Cornerstone staff in recognizing and addressing problems as they arose, and the 

attention paid to forming a network of Cornerstone colleagues across the country.  Cornerstone’s 

impact on participating schools was indicated by reported changes in school and classroom 

environment, and by the extent of faculty participation in professional learning opportunities, such 

as book study groups.  
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A key challenge highlighted in the report was the issue of sustainability.  Site team members 

were concerned that staff and site team turnover would impede the spread of Cornerstone practices, 

and were apprehensive about maintaining program momentum beyond the initial period of 

Cornerstone support. Changes in student achievement were not yet evident in terms of standardized 

test score results, but the report provided baseline data on student achievement in the Cohort A and 

B districts where such data were available.   

Our Second Year Evaluation Report (January 2004) included a third cohort of schools that 

were brought on in the 2002-03 school year.  Analyses of district- and state-administered 

standardized tests in the Cornerstone schools in the report showed mixed results—varying progress 

on tests, with many schools showing strong gains in certain grades in certain years, but no strong 

gains reflected across entire schools, and no clear continuation of gains across multiple years. In 

contrast to the district- and state-administered standardized tests, DRA results showed growth in 

reading levels among the Cornerstone students included in the small testing sample. 

Our analysis of interview and survey data indicated three patterns:  first, although 

implementation was not consistent within cohorts, Cohort A schools reported a higher level of 

implementation than their counterparts at schools in Cohorts B and C.  Second, Cohort A and B 

schools reported an increased level of implementation over the previous year’s effort in almost all 

areas.  Third, Cornerstone practices were increasingly spreading through the K-3 grades and in 

some cases the upper grades (especially at Cohort A schools), and site team members were 

enthusiastic about the impact Cornerstone practices on students.   

Our Third Year Evaluation Report (January 2005) continued to track schools from all three 

cohorts through 2003-2004.  The results of the standardized test score analyses continued to be 

mixed, but was encouraging in some schools.  Two Cornerstone schools in Jackson had significant 

positive results on their test results, others schools’ results were not significant, and in one district 

negative and significant.  The results of the DRA analyses for the Cornerstone sample suggested 

some positive changes in the number of students reading at grade level.  

For the third year report we created an implementation index based on survey data to test 

the relationship of implementation to outcomes.  Findings from the implementation index suggested 

that there was no direct relationship between level of implementation and test score outcomes in 

2003-04. The implementation index did provide further evidence of the significant effect of 
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participation in Cornerstone over time.  Schools that participated in Cornerstone the longest 

generally were implementing at higher levels relative to other schools newer to the Initiative. 

In our Fourth Year Evaluation Report (March 2006), we again ranked the schools according 

to their level of implementation of the reform, and we found that the Initiative seems to have had a 

positive impact on students’ test scores: The highest implementing schools had the best overall test 

scores, they experienced gains in test scores compared to the previous year, and regression analyses 

suggested that Cornerstone contributed to these positive outcomes.  Results for other 

implementation levels were mixed.  

Surveys and interviews credited Cornerstone with a number of intermediate outcomes as 

well: positive changes in the overall school culture, increased staff collegiality and collaboration, 

higher expectations for teachers and students, a deeper understanding of students literacy learning 

which helped improve teaching practice, and better teacher-student relationships, which led to 

higher motivation, better classroom behavior, and improved literacy skills. Successful principal 

leadership, a stable staff, compliant teachers, and the ability to integrate Cornerstone and other 

school or district initiatives were associated with higher levels of implementation. District support 

was identified as a paramount factor of success, and Cornerstone has been adapting by becoming an 

integrated bottom-up and top-down model with schools, districts, and Cornerstone working together 

for change. 




